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RECONSTRUCTING TEACHING AND LEARNING TECHNIQUES IN HIGHER EDUCATION IN
THE NEW NORMAL
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Department of Educational Management
Faculty of Education
University of Ibadan, Ibadan, Nigeria
Ayeni, Otito-Jesu Joshua
Department of Library, Archival and Information Studies
Faculty of Education
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Abstract
Taking an unbiased look into the state of education around the globe, one thing certain is that
the teaching practices, methodologies, techniques have greatly evolved. This change is one that
has occurred from the need to improve educational fronts in nations and the need was pursued
after due to the unfriendly prevalent COVID-19 which, of no doubt, disrupted academic calendars
and general human activity. However, exploring the state of higher education in Nigeria, one
thing that has kept popping as a major concern is; are we equipped enough to catch up with the
undulated change that has occurred? This paper, therefore, takes a unique stare at the present
state of teaching and learning techniques in higher education, taking into cognizance, possible
hindrances for the growth of the sector and its heavy influence on higher education in Nigeria. Of
a truth, we have got no option but to embrace the new normal, but as we acknowledge the new
way of doing things, shall we keep explicating with the old, archaic mode of teaching practices to
breed a newly bred set of higher education beneficiaries? These questions and key notes of
concern are adequately answered in this paper, with possible solutions as recommendations for
policymakers and stakeholders in the educational sector.
Keywords: COVID-19, Education, Higher Education, Change, New Normal
Introduction
Teaching and higher learning in Nigeria has been a
particular area that has received much attention,
because of certain concerns surrounding the
concept and its processes. However, in spite of the
focus on excellence (along with equity and
expansion) as a national agenda for higher
educational reform, teaching and learning has
experienced an overall limited improvement (Onwe,

2018). Therefore the need to relinquish how higher
learning is taken as ineffective behooves and this is
as a result of the new phase of the human race
stemming the pandemic. During the pandemic,
teachers in both public and private educational
institutions were obligated to teach their students
via the internet by sending lessons, instructions, and
assignments to their students via e-mail, social
media, learning management systems, video
conferencing applications, and other online
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communication applications (Oyeniran, 2021). This
nonetheless, did not entirely revamp the quality of
what was taught in those institutions; what just
changed was the mode of teaching. And then,
because of the system being a newly introduced
one, it was quite evident that educators did not
have a good grasp of how those ICTs work except
they were put through. This spoke about the extent
at which things needed to be reconstructed in
higher education, not just because of the sake of
technology but for the sake of quality distribution of
knowledge across several areas of focus. This paper,
thus, addresses how higher education could be
better, what obtained in the times past and what
the way forward is to solving several factors
responsible for the decay in the educational system.
Higher Education in Nigeria –Pre-COVID-19
Before the spread of the pandemic across the world
in December 2019, the Nigerian educational system
had suffered a – from embankments on incessant
strikes to poor infrastructural provisions, to
inadequate financing, to poor staffing, to fusty
teaching curriculum and an entry of inexperienced
hands to take up teaching roles. These problems
have been lionized, such that each time we have a
conversation surrounding Nigeria, we cannot but
mention all the problems, yet there has not been
evident changes. Of the problems that engulf the
educational system of the country, teacher
professionalism is a crucial subject of analysis and
one area that has given rise in some countries to the
establishment of teacher professional regulatory
agencies to accelerate the professionalization of
teaching. Then, the question about what approach
of learning comes in–teacher-centered or studentcentered approach? Within this traditional approach
to teaching and learning, the design of curriculum is
based on low levels of student participation, as
decisions in the learning process revolve around the
teacher as students’ main source of knowledge
(Attard et al. 2010). This reflects Palanissamy, Syed,
and Kumar (2017) point of view, that the interests of
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students were much neglected due to inflexible
method of teaching despite their roles of being
fundamental part of teaching and learning in the
academic environment.
On the topic of major reforms to accelerate
the recovery of tertiary institutions for higher
education, Moja (2000) reminded us that initiatives s
uch as the World Bank project in the early 1990s
once existed and were only targeted at Federal univ
ersities. He further explained that the project's main
goal was to improve the effectiveness and relevance
of university teaching and research, as well as to
encourage universities to become more costeffective. Even though the project was successful in
bringing about changes in operational matters such
as management efficiency and limited quality
improvement, it had difficulty bringing about
changes in areas where the government needed to
make policy changes, such as system growth and
funding arrangements.
Just before COVID-19’s prevalence, the
challenges facing the Nigerian higher education
included inadequate funding, lecturers &
infrastructural facilities, unstable academic calendar,
academic corruption, brain-drain, weak leadership
and poor research.
Udida, et al. (2009) agree that one of the
most serious problems threatening the survival of
the educational systems is that of dwindling level of
public funding in the face of rising demands and
hence rising cost of higher education. This shortage
of funds affects job performance and the growth of
the institution. Higher educational institutions
cannot perform optimally without funding. This
situation calls for increased fund initiative from both
the government and educational stakeholders so as
to sustain the tempo and growth of education
industry. The inability of the Nigerian government to
objectively accept and implement the 26% funding
formula for education recommended by the
UNESCO impact negatively on the performance and
sustainability of higher education. Thus, it has
become obvious that Nigeria’s neglect of the
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funding formula is detrimental to higher educational
institution performance and development aspiration
as quality performance is the veritable instrument
for sustenance of education system.
Ogunode (2020) reiterated that being shortstaffed in academics is a serious problem facing
almost all higher institutions in Nigeria. According to
him, many higher institutions do not have adequate
lecturers to deploy for teaching in the various
institutions, hence, the poor quality of teaching and
learning in most Nigerian higher institutions has
prevailed. According to the needs assessment
summary report presented to the Federal
Government in November 2012, manpower
shortage was identified as one of the reasons why
Nigerian universities have been unable to compete
favourably with universities in many other parts of
the world. According to the report, a combination of
infrastructural and manpower challenges is
responsible for the sharp decline in scholarship in
Nigerian universities. On manpower challenges, the
report indicated that as at November 2012, there
were 37,504 academic staff in 74 public universities
in Nigeria. Considering the number of staff vis-à-vis
the student population, the report revealed an
unmanageable lecturer-to-student ratio.
The higher education system has been
criticized for being inefficient and ineffective,
making it irrelevant to the needs of a new
democracy. For the most part, major issues in higher
education are similar to those in most countries
around the world (Moja, 2000) and there are certain
problems unique to the Nigerian context like cultist
practices that impact negatively on the activities of
higher education institutions. Problems such as
access, quality, efficient and effective management
and so on.
But then, with the peculiarity of the present
situation that we are in, if there is one type of
learning which has always been and is prospering
more this era, it is remote learning — a form of
learning that doesn't require much of physical
presence. This industry was one that made a

provision for the working class in Nigeria who had
interest in schooling, too. This learning method has
had its own problems too as learning was generally
not done online/from a distance like the name
implies but needed the presence of students for
tutorial sessions which took place in surroundings
uncomfortable to learn (Atanda & Itobore, 2014).
Before the pandemic, distance learning had existed
and if there is anything enjoyable about that form of
learning, it is that students do not have to physically
be with the instructor in space. However, in Nigeria,
that is not the case. Teaching and learning had been
stressful and it sapped a lot of energy on the part of
learners, too.
In terms of regulation, numerous regulatory
organizations have failed in a variety of ways,
affecting teaching and learning approaches in higher
education institutions. For example, accrediting
exercises are frequently stage-managed when it
comes to supervision and monitoring, and no
attempt is made to put the made-up difficulties in
place even after the exercise is over (Oyebade and
Dike, nd).
Another issue is the lack of expertise or
experience by lecturers, which has resulted in
inefficient teacher regulation, with many uncertified
teachers teaching in Nigeria's tertiary education
system, particularly in universities. This has led to
low quality of teaching by the ‘lecturers’ due to a
lack of exposure to the techniques of teaching in
institutions of higher learning.
Education in the midst of COVID-19
The hazard of COVID-19 has proven to be a huge
obstacle for the worldwide education community,
particularly at a time when most education systems
are unprepared for the world of digital learning,
which is arguably education's lifeblood at the
present. Of a fact, pandemics cause school closures,
disrupting education, and COVID-19 is the most
recent example of this.
Taking a cue from The United Nations
Educational, Scientific, and Cultural Organization’s
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(UNESCO) estimation, countrywide closures have
impacted about 1,215,484,510 students globally
(UNESCO 2020). In response to the state of global
health, countries have underlined the need to
expand learning experiences outside traditional
school buildings and hours, resulting in a more realworld application of material and a higher frequency
of genuine encounters for students (Petrie et al.
2020).
Although the scope of educational
disruption caused by COVID-19 is unprecedented in
history, there are valuable insights within the
education in emergencies field for countries across
the world. In individual countries and regions,
education is almost always disrupted by crises
caused by armed conflict, natural disasters and
sometimes, epidemics. Taking a cue from the
outburst of the Ebola Virus in West Africa, the World
Bank, in 2015, published that at least 5 million
children were out of school. This was not as
effectual on schooling as Covid-19, because while
Ebola virus did not force the shutdown of schools,
Covid-19 did. Consequently, parents were pushed to
become more active in their children's education on
a deeper and more technical level as opposed to the
usual, conversant learning style where school
teachers were primarily responsible for the
children's learning outcomes (Babatunde, 2020).
For children whose parents could not meet the
expense of remote learning, they had to wait for
schools to re-open to continue learning, as such, it
was uncertain of the number of children that would
return to school now that the pandemic seemed
fizzling out (Obiakor & Adeniran, 2020).
When it came to offering and receiving
educational services during the pandemic, there
were a number of challenges, including a lack of
digital learning equipment, epileptic electricity, and
the cost of data subscription, which were clearly the
principal barriers to e-learning in many parts of the
country. Till now, such situations still exists, what
has just made the problem seem reduced is the fact
that schools have resumed for physical lectures.
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During the pandemic, while schools were still shut,
many Nigerians could not afford to acquire enough
internet subscription (data) to watch or download
instructional films because of the often very sluggish
internet connection (Oyeniran and Oyeniran, 2020).
Surprisingly, the ostensibly data-free e-learning
systems proved to be everything but the main
complaint of unhappy consumers in a user
experience survey performed by the administration
of the Mobile Classroom e-learning platform was
that they spent their data without receiving
excellent service. We can only but hope that things
get better and not lose hope of the state of
education in the nation.
COVID-19: Aftermath and the state of education in
Nigeria
Having understood the peculiarity of the situation,
nations began looking for alternative ways to
salvage the situation of an education ravaged by the
pandemic. By so doing, institutions of higher
learning started to go virtual–easily for those who
had practically maximized it before and those who
had not started to build something. By going
virtually, the techniques of teaching sporadically
changed and the learning procedures became
strange to the students–both of primary and
secondary education inclusive. The provision of
large-scale, low-tech solutions that do not require
internet-enabled devices (radio and television) to
high-tech alternatives (virtual classrooms, video
conferencing, animated lessons, and online resource
libraries) that require internet-enabled devices was
part of the efforts of governments, the private
sector, and key education stakeholders to promote
continued learning and bridge potential learning
gaps. Unsurprising to us was the fact that the
teachers in the higher education industry had
needed massive training sessions to teach at a
distance and in the use of e-learning. Neglecting the
difficulty of anything, teaching online did not come
easy with the instructors as that seemed to be a new
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system that they were exposed to for the very first
time.
Reconstructing teaching and learning techniques in
higher education in the new normal
Now that we have survived the turmoil of multiple
deaths cause by COVID, many things have changed
in the way we do things now. As a result, many of
the industries in the nation have begun to see how
they can move forward from here.
In this light, to reshape the porous higher
education and its teaching mechanism after all that
has occurred globally, there are a few things that
would be needed to be done.

specialized
skills.
However,
the
determination
of
what
constitutes
professional knowledge, abilities, and values
required of teachers is a major problem in
the evaluation of teaching. In a similar vein,
the study looked into generic and particular
competencies. The generics are skills that
every university graduate should have
regardless of discipline or topic area,
whereas the specifics are skills that are
specific to specific disciplines or subject
areas. Hence, to restructure higher
education's
teaching
and
learning
techniques, teachers must possess the
following skills: conceptual thinking,
analysis, and synthesis; professionalism,
ethical values, and a commitment to Ubuntu
(respect for the well-being and dignity of
fellow human beings); critical evaluation and
self-awareness; and the ability to translate
knowledge into practice.

1. Teaching and learning should be student
centered
The demand for Nigerian educators to adopt
innovative teaching and learning methods as
one of the most essential approaches to
improving students' learning experiences
has expanded drastically in recent years
(Onwe and Uwaleke, 2019) As a result;
educational leaders have pushed for best
practices and a paradigm shift away from
traditional teaching methods. According to
Moye (2010), the fundamental necessity of
student-centered education is how to
motivate students to learn while also
creating enjoyable environments that make
learning and teaching more enjoyable. This
serves not only to educate them curriculumbased topics, but it also creates trust and
allows students to freely share their
concerns or difficulties while the teacher is
present.

3. Upgrading and boosting the use of ICT
facilities:
Many
government-owned
institutions suffer the benefits of
technology. They do not meet the required
standard of a technology-dependable style
of education. During the pandemic, there
was an evident gap between these
institutions and private universities. This is
not due to lack of money but the wrong
channeling of funds into irrelevant projects.
Hence, if we would reconstruct the system,
ICT based tools should be used more
frequently and the archaic mode of
interaction should be modified.

2. Teacher competence
In 2013, the Tuning Africa Research Project
(2013) looked into African universities in
depth to see what competencies they are
teaching to students. The study looked at
what it referred to as general and

4. Prevention of constant disruption of
academic calendar:
Since 1986, students in Nigerian higher
institutions have spent more time out of
school than in school due to strikes in their
universities. This is due to a number of
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issues that are either generated by the
government or by the institution's staff–that
is, internal problems or the governmentworker saga cause a flare-up of
disagreements, leading to strike action (Jaja,
2013). Surprisingly, these strikes have not
paved the road that they were supposed to.
As a result, different tactics may be used to
improve things and make them operate
faster. The government is now being asked
to fully fund universities, which is a big
difficulty from their end. Hence, budgetary
allocations have not been enough for the
education sector.
5. Meeting of Student academic services
needs appropriately:
To enhance the teaching-learning activity
and improve student’s learning and
academic performance, the following things
need to be put in place as part of students’
academic services: good structured lecture
halls, intelligent lecturers, equipped
libraries, well-equipped laboratories (for
those in the sciences), technology
workshops, mini-markets or supermarkets,
business laboratories, (for economics,
business
education),
agricultural
demonstration centres and agricultural
farms and practical entrepreneurial
apprenticeship experience while in school.
Piggery, fishery, snailry, grass-cutter
farming, and other demonstration farms can
provide practical training for agriculture
students. Students can learn carpentry,
furniture making, event management,
fashion
design,
interior
decoration,
computer appreciation, metal works, sign
writing,
and
other
crafts
at
entrepreneurship centers.
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Conclusion
The state of higher education means a lot for the
quality of graduates to be churned out every year.
There have been several concerns has been raised
about the decline in the quality of the Nigerian
higher education system. Earlier literature indicates
that the quality of education in some Nigerian
institutions in the 1970s was comparable to high
quality education offered by top world universities.
The quality of education offered by higher education
needs to be accelerated and that is dependent on all
stakeholders having a say in the decision-making
process. Covid-19 really affected the way things
happened but then, it was a pleasure to have seen
how structures were laid for virtual classes and the
new normal, teaching us that things can be better
and with technology, everything is possible.
Although, there is a need for a thorough revamping
of the system and it is necessary that we take
adequate measures to ensure that all goes smoothly
from there on.
Recommendations
Upon diagnosing and analyzing the problems of
higher learning; teaching techniques and
management in Nigeria, below are suggested
recommendations of improving the situation by
generating new ideas that can be put into practice
to improve the system.
1. Education franchising:
This concept suggests that education
entrepreneurs or existing educational
institutions can enter into franchise
agreements with internationally recognized
and specialized institutions to hoist their
banners in Nigeria, bear their names, and
operate according to their doctrines and
values. Imperial College London, for
example, can grant a Nigerian university
permission to borrow its name and become
Imperial College Nigeria. And of a fact, the
College is renowned for escapades in
engineering, so it will bring that escapade to
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a)

b)

c)

2.

3.

bear on its franchise in Nigeria. Some of the
advantages of this include:
a) Improving the quality of education and
training, particularly in the franchisor's areas
of specialization.
b) The standard of education will be raised,
and Nigerian university graduates will get
greater international respect. In addition,
the quality and standards of the workforce
will be improved. The agreement will help to
lower the number of unadmitted, yet
qualified individuals on the waiting list.
c) It will also provide chances for university
collaboration and student and faculty
interaction. It will also create job
possibilities both inside and outside of
Nigeria, particularly in franchisor countries.
Establishing more institutions:
The educational facilities at universities
should be enhanced. It is unacceptably low
to admit less than 20% of the over 1 million
candidates who sit for JAMB exams each
year. Hence, the conditions for the
establishment of universities should be
made more favorable such that better
recognition should be accorded other levels
of tertiary education to create veritable
platforms for absorption of teeming
population of waiting candidates. In all,
however, regulatory authorities should
ensure that quality and standards are not
compromised.
Introduction/expansion of work-study
programme:
Universities should continue to extend the
work-study program, which allows some
students,
particularly
impoverished
students, to work in the institution while
attending classes. This will assist them in
generating funds to cover their fees and
other obligations. In this program, the
academic standing of the student must be
taken into account.

4. Universities as labour exchange:
Universities have the ability to function as a
labour market. Universities serve as a data
bank for prospective employers and
employees under this model. Employers
provide data on the number, type/quality,
and experience of prospective employees.
Applicants must also provide information
about
themselves,
including
their
qualifications, the types of jobs they expect,
and their preferred location or industry.
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Abstract
This paper examined the extent of inclusion of entrepreneurship education into the curricula of
Nigeria higher institutions, the undercurrent challenges facing management of entrepreneurship
education in Nigeria higher institutions of learning and challenges of the new normal (post
corona virus pandemic) and pragmatic prescriptions on the way forward. The methodology
adopted in the paper is the narration – textual case study; a research method that sources the
required academic materials, from the internet, online database, e-libraries et cetera. The bigger
issue discovered was lack of functional entrepreneurship education curriculum in higher
institutions in Nigeria and attitudinal problems. Some proffered solutions include; attitudinal
change on the part of stakeholders, provision of standard instructional and infrastructural
facilities, functional and efficient curriculum planning and implementation policy, adequacy of
qualified manpower, effective and efficient funding strategy, and robust pedagogy that takes
cognizance of the new normal (social distancing, visual and online learning methods) for
sustainable entrepreneurship education in Nigeria higher institutions.
Key words: Entrepreneurship, Higher Education, the New Normal, Corona Virus

Introduction
Entrepreneurship education is the teaching of
knowledge and skill that enables the students to
plan, start and run their own business (Ebele in
Audu, Ma’ajl, Idris, Jido and Shehu, 2019). In other
words, entrepreneurship education aims to
stimulate creativity in students, enables them to
identify opportunities for innovation and motivate
them to transform the ideas into practical and
targeted activities whether in a social, cultural or
economic context. It is meant to raise entrepreneurs
capable of employing others in the job market.
Gabadeen and Raimi (2012), asserts that informal
entrepreneurship otherwise called traditional
entrepreneurship in pre-independent Nigeria
started when the various ethnic nationalities imbibe

the enterprising attitude of self-employment and
self-sufficiency through active involvement in
artisanship, crafts and farming.
This type of education or learning is very
important especially in this era of increasing
graduate/youth
unemployment
in
Nigeria.
Entrepreneurship education is not much seen in
higher or tertiary education in Nigeria though not a
new concept. Informal/traditional entrepreneurship
education has been there before and post
colonization era, as may be inferred by the words of
Gabadeen and Raimi (2012). Higher or tertiary
education is the education given after secondary
education, in universities, college of education,
polytechnics, monotechnics including those
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institutions offering correspondence courses
(Federal Ministry of Education, 2013).
Olaleye (2010:30), affirms that “the nation’s
policy makers on education have failed to realize
that the type of education offered to students in
most higher institutions in Nigeria constrained their
entrepreneurial capacity to contribute meaningful to
national development and reduce poverty”. This is
an indication of policy failure to the detriment of
higher education goals and objectives.
It is on record that higher education has
goals that include: to develop and inculcate proper
values for the survival of the individual and society,
acquire both physical and intellectual skills which
will enable individuals to be self-reliant and useful
members of the society. This is an indication that
entrepreneurship education is enshrined in national
education policy but is yet to be developed fully in
the Nigeria higher education.
Another serious issue that needed urgent
attention is the “New Normal” amongst us today. It
is no longer open to debate in order to believe or
accept the existence of a pandemic virus causing
havocs in the world without an exception. The virus
is known to be Corona virus or Covid-19. It has no
absolute cure for the time being. It is new but now
has assumed a normal position in the society.
Effort has been made by various pharmaceutical
companies like fizzer and AstraZeneca companies in
providing some vaccines. Leon (2021) reports that
Nigeria has started to receive her first Covid-19
vaccine rollout in April 2021. Even with few vaccines
available yet people are skeptical about the vaccine
because of reported after effect. Vaccine hesitancy,
however, is strong among Nigerians according to a
poll by the national Primary Healthcare
Development Agency, which showed that only 50%
of the population would like to be vaccinated.
Despite government’s repeated assurances, many
citizens still believe that the vaccines have long-term
side effects (Leon, 2021).
The implication of this is that corona virus
has come to stay and we have to live by it. Our

10

routines are changing as our lives are up heaved by
the changes brought by COVID-19 (Marketing
Twitter, 2020). In that scenario, how do we
accomplish our educational goals through
entrepreneurship and Higher education within this
context of the new normal (post corona virus
pandemic), is the hallmark of this paper
presentation.
Education
The word education has its root from the latin word
‘educare’ which when translated means “to bring
out up” something or somebody. It is also closely
associated with another word educere ‘to bring out’,
‘bring forth what is within’, ‘to bring out potential’
and lastly ducere, ‘to lead’ somebody or something
(Etymonline.com in Gabadeen and Raimi, 2012). In
view of the above word definition of education, it is
very clear that education concerns itself with
imparting, enveloping and inducing, leading out
from something (perhaps ignorance) and
reorganizing of the individual for the benefit of self
and others.
Ikechukwu (2019) strengthens the above
assertions where he states that “The education
scheme is mechanism that a society employs to
equip its population with obligatory skills, norms and
information that will lead them to productive lives
and full personal live based on their talents and
interest”.
Education is the back bone of a
meaningful national development. No nation rises
above the level of its education. To be educated can
be referred to as possessing the capability and
ability to put into practice the already acquired
moment anywhere (Akande and Anikweze, 2021).
Where graduates fail to put into practice the already
acquired moment anywhere is a mark of failed
objectives of educational goals. This is the
implication of the words of Olaleye (2010) as stated
above that ‘the nation’s policy makers on education
have failed to realize that the type of education
offered to students in most higher institutions in
Nigeria constrained their entrepreneurial capacity to
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contribute meaningful to national development and
reduce poverty’. The burden therefore is on the
higher/tertiary institution to administer such an
education processes that will guarantee graduate
capacity development in order to make good use of
acquired abilities after graduation.
Higher Education in Nigeria
Ogunode (2020) defines Tertiary education as the
education given after secondary education in
Universities, Colleges of Education, Polytechnics, as
well as those institutions offering correspondence
courses. He further views Tertiary institutions as
embody all organized learning and training activities
at a tertiary level. Tertiary education is synonym to
higher education in this research work. Thus, higher
education is taken to embody all organized learning
and training activities at the tertiary level. This
includes conventional universities, those with the
conventional arts, humanities and science faculties
as well as specialized universities like institutions
specializing in agriculture, engineering, science, and
technology (Obanya in Ogunode, 2020).
Tertiary institutions in Nigeria are created to
enhance reasoning capacity of learners and making
them wiser individuals that will occupy human
resource opportunities at different fields of manpower needed in the national development be it at
private sector or government sector. In other words,
the learner is developed or equipped at this level of
their education with human development capacity
that will enable them contribute to the man-power
needs of Nigeria. This assertion is in tandem with
the views of Usman and Enu in Fasakin and Ayeni
(2020) states that education is the bed rock of all
development. Tertiary education plays a vital role in
the development of Nigeria.
Onuoha in Gabadeen and Raimi (2012)
notes that the Nigeria university system provides
education and training to graduates that do not
meet the need of the labour market, there is
obvious disconnect and mismatch between the
expectations of industry and products of the

nation’s higher institutions rendered many
graduates of Nigerian higher
institutions
unemployable. This is serious indeed. If the higher
institutions produce unemployable graduates, of
what importance is higher education to national
development. Although Gabadeen and Raimi
ascertions above presents higher education in
Nigeria as a failure yet the authors of this paper do
not totally agree with them because not all
graduates of higher institutions were unemployable.
There are other variables that to be considered
when it comes to graduate unemployability. Such
variables include unemployment or lack of job
opportunity as a result of dying economy and the
effect of the new normal that leads to retrenchment
of workers, like in Nigeria. In that case graduates
may be unemployablable because of unavailability
of job.
The real issue is the inability of the
graduates to employ themselves after graduation or
become self reliant as enshrined in the national
policy of education. The emphasis should be on the
content and delivery of learning in the higher
institiutions. Are there effective and functional
curriculum that will take care of entrepreneurship
education in the higher institutions in Nigeria.
Curriculum
of
Higher
Education
and
Entrepreneurship education in Nigeria
Curriculum is an important element of education.
This is because of the fact that the aims of education
are reflected in the curriculum. It is through
curriculum that the general aims of school education
receive concrete expression. Curriculum is a group
of related courses, often in a special field of study
(Igbokwe-Ibeto, Agbodike and Osakede, 2018).
Curriculum is a blue print that explains and directs
the educational activities or learning experiences
that will produce the desired goals as expressed in
the educational plan. In the higher education,
curriculum is simplified into course outlines.
James and Victor in Ogunode (2020)
observes that “ adequate consideration and
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planning on the factors like curriculum relevance,
students enrolment, manpower development … are
given very poor attention in the schools”. Audu,
Ma’aji, Idris, Jido and Shehu, (2019), opined that
“the
reason
for
poor
performance
of
entrepreneurship education in Nigeria was as a
result of lack of standard curriculum and course
outline/content
to
guide
and
develop
entrepreneurship in the universities, since
entrepreneurship education in Nigeria schools,
colleges, polytechnics and universities is not given
serious attention it deserves”. For entrepreneurship
to thrive in Nigeria higher education, curriculum
must be given a priority above other inputs.
Igbokwe-Ibeto et al (2018) states that “It is a
truism that entrepreneurial studies have been
introduced in the universities and it is also factual
that the practical aspect of entrepreneurial studies is
not taught in most universities, as a number of the
universities have neither entrepreneur workshops
nor skill acquisition centres. Even where available,
they are not functional. The undergraduate students
are not scheduled for industrial training
programmes (IT) where they can practice what they
have learnt”. This is serious and must be addressed
if Nigeria is to meet up with her entrepreneurship
education
that
will
guarantee
graduates
employment or self reliant.
Entrepreneurship Education
Ebele in Audu, Ma’aji, Idris, Jido and Shehu
(2019), stated that entrepreneurship education is
the teaching of knowledge and a skill that enables
the students to plan, start and run their own
business. Entrepreneurship education aims to
stimulate creativity in students, enables them to
identify opportunities for innovation and motivate
them to transform the ideas into practical and
targeted activities whether in a social, cultural or
economic context.
Atakpa in Audu et al (2019) defined
entrepreneurship education as an aspect of
education which equips an individual and creates in
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the person the mindset to undertake the risk of
venturing into something new by applying the
knowledge and skills acquired in school.
The entrepreneur is an individual who
possesses certain qualities for innovation, risk
bearing, organizing and creativity (Akande and
Anikweze, 2021). An entrepreneur is someone who
possesses certain characteristics to initiate and
create reasonable projects and ability to successfully
execute and manage the projects; not only
benefiting himself/herself but being able to train or
employ others. Entrepreneur is someone who is
zealous for lucrative opportunities to use his
inherently innovative power in creating a new
venture where one wasn’t in existence before
(Baterman and Snell in Akande and Anikweze, 2021).
Nwangwu in Akande and Anikweze (2021) stressed
that an entrepreneur is a creative person and risk
taker who can: recognize a business opportunity;
critically analyze such opportunity; take a decision to
act upon the analysis; assemble the required human
and material resources; and execute a programme
resulting to a new business enterprise and profits.
Therefore, entrepreneurship education can be
termed as a process whereby youths are given
training to be skillful, enterprising, self reliant,
innovative and creative in order to be useful to
themselves and the society. Entrepreneurship
education needs to be properly integrated with
other areas of learning in higher institutions in
Nigeria. It does not stop any learner from measuring
in academic discipline of their choice.
Entrepreneurial skills and attributes provide
benefits to society, even beyond their application to
business activity obviously, personal qualities that
are relevant to entrepreneurship such as creativity
and a spirit of initiative can be useful to everyone in
their looking responsibilities and in their day-to-day
existence. Also, the relevant technical and business
skills need to be provided to those who chose to be
self-employed and or to start venture in the future.
Agu and Nwachukwu (2020) further assert that
entrepreneurship development is vital in curbing

Ezeh, S.O., Ebiem, P.O., Nweke, P.A and Dr. Onyali, L.

unemployment in any economy. Therefore,
inculcation of vital skills and knowledge that will
enable graduates to plan, start and run their own
business becomes very important.
Objectives of Entrepreneurship education:
Paul; and Ojeifo in Audu, Ma’aji, Idris, Jido and
Shehu,
(2019)
listed
the
objective
of
entrepreneurship education in Nigeria. The list
includes the following:
1. To offer effective and qualitative functional
education for the youth that will enable
them to be self-employed and self-oriented.
2. Provide the youth graduates with adequate
training that will enable them to be creative
and innovative in identifying novel business
opportunities.
3. To serve as a catalyst for economic growth
and development.
4. Offer tertiary institution graduates with
adequate training in risk management, to
make certain bearing feasible.
5. To reduce high rate of poverty.
6. Create employment generation.
7. Reduction in rural-urban migration.
8. Provide the young graduates with enough
training and support that will enable them
to establish a career in small and medium
sized business.
9. To inculcate the spirit of perseverance in the
youths and adults which will enable them to
persist in any business venture they embark
on.
10. Create smooth transition from traditional to
a modern industrial economy.
Challenges
Facing
Management
of
Entrepreneurship Education in Higher Institutions
in Nigeria
An extract from Gabadeen & Raimi (2012); Akande
& Anikweze (2021); and Mambula; Chu et al in
Fapohunda and Laosebikan (2021), depicts the
following as key challenges facing management of

Entrepreneurship education in higher institutions in
Nigeria:
1. Funding: it has become a tradition of poor
allocation of funds to education by the
government in Nigeria. Year -in- year-out, it
is the same story. Non-governmental
organizations do not have much to support
education as well.
2. Programme: poor or ineffective planning,
supervision, information and evaluation of
the programme across board are serious
challenges
towards
entrepreneurship
education in Nigeria higher institutions.
3. Materials: inadequate teaching materials,
equipment and infrastructural facilities.
4. Information and Communication Technology
(ICT): The challenges posed by globalization,
information
and
communication
technologies (ICT) have effects on
curriculum, methodology, facilities, staff and
equipment.
5. Teachers / Instructors: inadequate qualified
teachers and instructors as well as
supporting staff at all level.
6. Motivation: inadequate motivation for
available teaching and non-teaching staff
which affects staff efficiency, retention,
creativity and initiative.
7. Knowledge: Emphasis on theoretical
knowledge rather than practical knowledge
due to lack of entrepreneurship education
Centre.
8. Business:
poor
enabling
business
environment like insecurity among others in
Nigeria.
9. Ineffective curriculum implementation:
School curriculum should have put in place
what it takes for graduates to come out with
required skills and entrepreneurship
creativity that would have enable them start
a business or investment on themselves. But
implementing this core values of

13

Entrepreneurship and Higher Education in the New Normal

entrepreneurship education is becoming an
issue.
10. Harassment of government officials who
derive joy in extorting money from these
entrepreneurs.
11. Unavailability of simple infrastructures in
the country. Neither good access road nor
good transportation system, poor electricity
supply, poor communication channels etc.
12. Lack of interest and attitudinal issues by
government and stakeholders. The most
pressing issues facing entrepreneurship
education in Nigeria is the lack of interest in
the government as a whole shown towards
supporting macro and micro-entrepreneurs.
The attitude of poor allocation of funds
toward education is an attitudinal challenge.
Stakeholders of education in Nigeria are not
helping matters. The government seems to
have resolved to allocate little amount
towards education. This they do year in,
year out. Education managers in some
higher institution have no or little interest
on entrepreneurship education for the
reasons best known to them. On the other
hand, some learners are not helping
matters, in the sense that they are used to
the academic system of pursuing one
academic discipline of interest without room
for new innovations like entrepreneurship
education.
The New Normal
A new normal is a state to which an economy,
society, etc. settles following a crisis, when this
differs from the situation that prevailed prior to the
start of the crisis. The term has been employed in
relation to World War I, financial crisis of 20072008, September 11 attacks, the aftermath of
the 2008–2012 global recession, the COVID-19
pandemic and other events (Wikipedia, 2020).
Dictionary.com (2021) defined New Normal as a
current situation, social custom, etc., that is
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different from what has been experienced or done
before but is expected to become usual or typical. It
is not over emphases to say that presently corona
virus and post corona virus is the new normal within
the education sector and the world today.
WHO (2021) described Corona virus known
as Covid-19 “as a virus from a large family of viruses
that are known to cause illness ranging from the
common cold to more severe diseases such as
Middle East Respiratory Syndrome (MERS) and
Severe Acute Respiratory Syndrome (SARS). This
particular virus that is “noble in nature” (a novel
corona virus CoV) is a new strain of corona virus that
has not been previously identified in humans”.
Mayo Clinic (2019) summarized that COVID19 affects different people in different ways. Most
infected people will develop mild to moderate
illness and recover without hospitalization. Most
common symptoms include fever, dry cough,
tiredness, and less common symptoms are aches
and pains, sore throat, diarrhea, conjunctivitis,
headache, loss of taste or smell and a rash on skin or
discoloration of fingers or toes, while serious
symptoms include difficult breathing or shortness of
breath, chest pain or pressure and loss of speech or
movement.
The effects of the COVID-19 panic have
caused a massive change to our daily lives, changes
that have often happened rapidly and abruptly. Life
adjustments often come with a wide range of
experiences and emotions. Sometimes that
transition can feel smooth and other times that
journey to the new normal is choppy or downright
bumpy! Some people may find themselves in
survival mode, gathering information and resources
necessary to function at school, work, as a person,
and in our relationships with others. Others may be
attempting to settle into their new routines. For
some, this means trying to combat social isolation.
For many, it means learning how to live (or re-live)
with friends, family members, partners, or
roommates, which is not always easy (Nutten, n.d.).
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Nigeria Centre for Disease Control (2020), advised
Nigerians to take the following preventive majors:
regularly and thoroughly washing of hands with
soap and water, use of alcohol-based hand sanitizer,
social distancing among others. In that case, the new
normal could mean different things to different
people. It could be social and physical distancing,
staying away from anyone not living in your
household at least 6 feet, hand washing, wearing of
face mask, safe grocery shopping etc. Marketing
Twitter (2020) opined that what need to be done
now is to let the people know that “The change that
has taken place is our new normal. Work, home,
and social life have all been altered, and it’s
something a lot of people are Tweeting about”.
Challenges of the New Normal towards Higher
Education in Nigeria
Corona virus is a virus that spread among humans
but its impact towards education is huge. People
need to be well and protected health wise before
going to school and schools cannot be in section
while the spread is everywhere. The alarming rate of
the virus spread brought about a panic that
crumbled the education sector. Efforts to prevent
the spread of the virus ranged from extending or
postponing academic terms to banning incoming
students.
The effects of the pandemic on Africa’s
nearly 2,000 higher education institutions cannot be
overemphasized (Wondwosen and Teferra 2020). If
the crisis persists, it may seriously impact the
commitment of governments toward higher
education in the face of competing demands from
the healthcare, business and other priority sectors
serving vulnerable segments of society.
Observing of covid-19 protocol is another challenge
especially in Nigeria. Nigerians are used to
communal way of life. Social distancing and wearing
of face mask regularly are challenges we all must
learn how to live with.
Classroom lectures is becoming less
attractive because of fear of covid-19 spread. It is a

challenge too. The reason for this is as a result of
poor lecture rooms/hall capacities in the higher
institutions in Nigeria. The lecture rooms in some
higher institutions are overpopulated and no
breathing space. This if not taken care of will aid in
the spread of the virus.
Online Teaching is another challenge: Online
teaching which is now championed as an alternative
form of educational delivery is a very big issue and
challenge to Nigeria education. Wondwosen and
Teferra (2020), stated that according to UNESCO, 9.8
million African students are experiencing disruption
in their studies due to the closure of higher
education institutions. The danger of contamination
has triggered institutions to move their courses
online. However, going online is not that simple on a
continent where only 24% of the population has
access to internet, and poor connectivity, exorbitant
costs and frequent power interruptions are serious
challenges.
Conclusion
Entrepreneurship education aims to stimulate
creativity in students, enables them to identify
opportunities for innovation and motivate them to
transform the ideas into practical and targeted
activities whether in a social, cultural or economic
context. It makes them to be transformed into
entrepreneurs with the capacity of not only
employing themselves but employers of others.
Higher education is the means to achieve above
mentioned entrepreneurship education goals and
objectives but much has not been done in closing up
the gap. There is no adequate curriculum to take
care of entrepreneurship education deficiency in the
higher institutions in Nigeria. Managerial/leadership
issues are among top challenges. The emergence of
corona virus pandemic has even complicated the
challenges to entrepreneurship education in Nigeria.
Corona virus is a virus that spread among humans
but its impact towards education is huge. People
need to be well and protected health wise before
going to school and schools cannot be in section
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while the spread is everywhere. The alarming rate of
the virus spread brought about panic that is about
crumbling the education sector in Nigeria. It is a
serious blow to the Nigeria education and the world
at large. Now, it has become our new normal,
something must be done. The new normal must be
approached rigorously with hard work to forge
ahead towards educational goals and objectives.
Below are some of the proffered solutions to curb
hindrances of entrepreneurship education in the
higher education in Nigeria under the new normal.
Recommendation
A. Redesigning of the curriculum to accommodate
entrepreneurship education: this should include a
functional and efficient curriculum planning, and
implementation policy, hence the curriculum is the
blue print that contains learning experience of the
learners; it has to be redesigned in a way that will
produce good educational output. It has to include
more of entrepreneurship practical learning
experiences that will stimulate creativities on these
graduates.
B. Providing key infrastructural and standard
instructional facilities in the higher institutions: It is
a great insult to Nigerians that WHO refused to add
Nigeria among those to receive Pfizer free vaccines
because of lack of adequate facility to store the
vaccines (AFP (2021). It is high time the government
begin to put in place materials and facilities like
entrepreneurship workshop, equipment, adequate
manpower etc.
The Government must be up and doing to
see that there are functional infrastructural
amenities in the higher institutions for smooth
entrepreneurship education.
C. Total adherence to Covid-19-Protective rules as
released by the WHO and NCDC: Some of them
include social distancing; regular watching of hands
at every interval of contacts with objects, work from
home where possible and necessary and
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unnecessary interstate travel within the country and
outside the country too.
D. On no account should there be 2nd or 3rd lock
down; what needed to be done is to open up the
economy, so that people will learn for themselves
and take care of their families. Efforts should be
directed in research of finding the best possible
means of bringing the pandemic to an end.
E. National Youth Service Corps scheme (NYSC)
should be integrated into entrepreneurship
education by the government. Graduates should
use 6 months or one year to grab more skills and
knowledge
on
vocational,
technical
and
entrepreneurship education. Doing this will play a
big impact in reducing graduate unemployment.
F. Attitudinal change: the government and her
policy makers should brace-up and change their
attitude of un-seriousness with educational matters.
G. Effective and efficient funding strategy: the
government needs to step up their effort in funding
higher institutions. On the other hand, financial
autonomy should be given to the school managers.
Education managers in the higher institutions should
devise means of sourcing for money outside the
government bags. This will help in reducing financial
burden on the government. They too should be
entrepreneurs
or
have
knowledge
in
entrepreneurship education which will be added
advantage on their part.
H. A well robust pedagogy that will take cognizance
of the new normal: functional curriculum will take
care of this aspect. Effort must be made to spell out
every learning experience of the learners towards
entrepreneurship education right from year one and
be sustained until the student graduates from the
institution. The new normal amongst us today
should be taken into cognizance right from the
planning stage. Online teaching should be properly
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planned and sponsored too. Wondwosen and
Teferra (2020) says “Increasingly, universities are
partnering with internet providers and governments
to overcome this critical challenge by negotiating
zero-rated access to specific educational and
information websites … At the institutional level, a
number of universities, such as the public University
of KwaZulu-Natal in South Africa and private
universities such as Ashesi University in Ghana, are
offering data bundles to their students and staff.
Going digital effectively requires substantial
coordination with, and swift support from,
institutional and national service providers, regional
entities, international partners, NGOs, the private
sector and ICT providers to rally behind such tools
and platforms at little or no cost”. The above is a
possible way to make online teaching accessible to
majority of Nigeria students at higher education.
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Abstract
The Covid-19 crisis has dictated and is still dictating the new way of doing things all over the
world. There are so many new things that are being introduced to the teaching-learning process
so as to bridge the gap of physical learning that has been suspended in many parts of the world.
This calls for the repositioning of the teaching- learning process in all ramifications. Effective
teaching and learning must not come to an end because of this world pandemic. This paper is a
linguistic approach to repositioning of the teaching of English language in the new normal. Some
specific things like language in general, English language as a teaching subject, methods of
teaching English language and teaching English language in the new normal were examined.
Teachers of English were encouraged to explore avenues for the effective teaching of this
important and crucial subject.
Keywords: Repositioning, Teaching-Learning Process, English Language, Covid-19, New Normal.
Introduction
Language is a system of human communication
through the use of spoken or written words or
signals. Language gives expression to our thoughts.
Today, English language is an international language.
English language is spoken by several people in
different countries due to its acceptability and
versatility. This is confirmed by Crystal (1997),
“there has never been a language so widely spread
or spoken by so many people as English.
On 30th January 2020, the World Health
Organization declared Covid-19 a Public Health
Emergency concern, and by 11th March, a world
pandemic (Jovanna, 2021). This of course, caused
major disruptions and drastic changes in everyday
life contexts throughout the globe affecting all areas
of human interactions, the educational context

being one of them. This outbreak of Covid-19 has
affected and still affecting everything in the world in
general and Nigeria in particular. This pandemic led
to a lot of things amongst is the lockdown of
economy at different times all over the world which
affected the process of teaching and learning. Face
to face classes were suspended and teachers were
therefore required to find and implement
immediate yet effective ways to continue delivering
the mandatory curricula in order to conclude the
academic year satisfactorily. Months after the world
pandemic announcement, these changes are still
feasible and tangible.
It is a known fact that things are different
from what has been experienced or done especially
in the area of teaching and learning. It is important
to reposition the teaching of English language in the
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new normal so that English language will still
maintain its place in the world.
English Language as a Teaching Subject
English language belongs to the Indo- European
family of languages, a language family
extendingfrom India to Western European. It is a
mother tongue and first language in countries such
as Britain, North America, Australia and New
Zealand (Mekiluwa, 2007). Mekiluwa further asserts
that English is widely used as a second language in
countries such as India, Ghana, Pakistan and Nigeria.
English language is the language of international
communication, it is also a teaching subject in
schools, in pre-schools, primary, secondary and
higher education. Teaching English to speakers of
other languages is known as Teaching English as a
foreign language (TEFL) or Teaching English as a
second language (TESL) (www.en.m.wikipedia.org)
English subject is often split into two main parts
which are language and literature. The focus here is
the language aspect which comprises grammar,
phonetics and phonology, semantics, pragmatics
amongst others.
Teaching and learning any language involve
relationships between the learners and the teachers.
Any teacher that wants to impart greatly into his
learners should show interest in them as a people.
Language reflects life, therefore teaching English
should also do same. When teaching English
Language, many approaches should be used.
According to Haycraft (1986), ‘Every teacher should
develop his own method over a period of time’. He
further says that’ the teacher should try different
techniques and refines those that suit him and the
subject matter he is dealing with’. Stern (2001)
asserts that ‘nowadays language-learning theorists
shun the idea of ‘simple formula’, that is, single
method of teaching language’. The methods must
adapt to the variety of situations that occur in the
classroom for learning a second language. There is
no ‘perfect method’ since all have several, or even
too many drawbacks to be used (Alejandro, 2014).
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The methods that encourage a more active student
role will always be more appropriate, given that
learning a language means acquiring certain skills
that should be taught through practice and not only
by memorizing rules.
Teaching English should be fun, students
should look forward to it if the teacher decides to
make it interesting. In Nigeria, it should be noted
that all other subjects are taught in English, this is to
show the importance of teaching English language
effectively in the class. Teaching English can be like
painting a wall, you put on one coat, then let it dry,
then you put another coat and let it dry, then you
put on a third coat. (Haycraft, 1986). Students
should be allowed to thoroughly digest what is being
taught before any other new topic will be
introduced.
Methods of Teaching English Language
There are various methods in teaching English
Language. Throughout the teaching of English
language. a number of different teaching
approaches and methodologies have been tried and
tested. Hence, the following culled from
www.huntesl.com are highlighted and discussed.
The Direct Method
This was first established in France and Germany in
the early 1900’s to assist soldiers to communicate in
a second language quickly.
The direct method of teaching English is also
known as the Natural Method. It’s used to teach a
number of different languages not just English, and
the main idea of the Direct Method is that it only
uses the target language that the students are trying
to learn.
Its main focus is oral skill and it is taught via
repetitive drilling. Grammar is taught using an
inductive way and students need to try and guess
the rules through the teacher’s oral presentation.
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The Grammar Translation Method
Just like its name suggests, this method of teaching
English is grammar heavy and relies a lot on
translation. This is the traditional or ‘classical’ way of
learning a language and it is still commonly used
when learning some languages. This style of
teaching is preferred by some English teachers and
the main idea behind this method is that the
students learn all grammar rules, which will enable
them to translate a number of sentences. This is
particularly common for those students who wish to
study literature at a deeper level.
The Audio-Lingual Method
This method emphasizes the teaching of listening
and speaking before reading and writing. It uses
dialogues as the main form of language presentation
and drills as the main training techniques. Here,
mother tongue is discouraged in the classroom.
Furthermore, the Audio-Lingualmethod is
otherwise known as the New Key Method or Army
Method is based on a behaviourist theory that
things are able to be learned by constant
reinforcement. However, just like in the army when
someone behaves badly (or in this case bad use of
English), the learner receives negative feedback and
the contrary happens when a student demonstrates
good use of English.
This is related to the Direct Method and just
like its predecessor it only uses the target language.
The biggest difference between the Audio-Lingual
Method and the Direct Method is its focus of
teaching. The Direct Methods focuses on the
teaching of vocabulary whereas the Audio-Lingual
Method focuses on specific grammar teachings.
The Structural Approach
As the name suggests, the method is all about
structure. The idea is that any language is made up
of complex grammar rules. These rules, according to
this approach need to be learnt in a specific order,
for example the logical thing would be to teach the
verb “to be” prior to teaching the present

continuous which requires using the auxiliary form
of the verb “to be.”
Suggestopedia
This is a behaviourist theory and related to
pseudoscience. This method relies heavily on
students’ belief about the method’s effectiveness.
This theory is intended to offer learners various
choices, which in turn helps them become more
responsible for their learning.
It relies a lot on the atmosphere and the
physical surroundings of the class. It’s essential that
all learners feel equally comfortable and confident.
When teachers are training to use the
Suggestopedia method, there’s a lot of art and
music involved. Each Suggestopedia lesson is divided
into three different phases – 1. Deciphering 2.
Concert Session 3. Elaboration.
Total Physical Response
Total Physical Response, otherwise known as TPR is
an approach that follows the idea of ‘learning by
doing’. Beginners will learn English through a series
of repetitive actions such as “Stand up”, “Open your
book”, “Close the door”, and “Walk to the window
and open it.” With TPR, the most important skill is
aural comprehension and everything else will follow
naturally later.
Communicative Language Teaching (CLT)
The idea behind this approach is to help learners
communicate more effectively and correctly in
realistic situations that they may find themselves in.
This type of teaching involves focusing on important
functions like suggesting, thanking, inviting,
complaining, and asking for directions to name but a
few.
The Silent Way
The Silent Way emphasises learner autonomy. The
teacher acts merely as a facilitator trying to
encourage students to be more active in their
learning. The main of this way of teaching is for the
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teacher to say very little, so students can take
control of their learning. There’s a big emphasis on
pronunciation and a large chunk of the lesson
focuses on it. This method of learning English
follows a structural syllabus and grammar,
vocabulary and pronunciation are constantly drilled
and recycled for reinforcement. The teacher
evaluates
their
students
through
careful
observation, and it is even possible that they may
never set a formal test as learners are encouraged to
correct their own language errors.
Community Language Learning
This is probably one of the English teaching methods
where the student feels the safest as there’s a great
emphasis on the relationship and bond between the
student and teacher. Unlike a lot of the other
methods and approaches of teaching English as a
Second Language, a lot of the L1 (mother tongue) is
used for translation purposes.
Task Based Language Learning
The main aim of this approach to learning is task
completion. Usually, relevant and interesting tasks
are set by the teacher and students are expected to
draw on their pre-existing knowledge of English to
complete the task with as few errors as possible.
The Lexical Approach
The Lexical syllabus or approach is based on
computer studies that have previously identified the
most commonly used words. This approach in
teaching focuses on vocabulary acquisition and
teaching lexical chunks in order of their frequency
and use. Teachers of the Lexical Approach place a
great emphasis on authentic materials and realistic
scenarios for more valuable learning.
Having highlighted the different methods
used in teaching English Language, the questions
that readily comes to mind are: how apt are these
methods in the new normal? Is it still possible to
continue using these methods?
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Teaching English in the New Normal
Regardless of the already prevalent use of the new
information and communication technologies
(NTICs) within regular teaching environments, the
use of the NTICs had to be rapidly standardized as
the ‘new normal’ for teaching and learning (Jovanna,
2021). Researches reveal that online learning has
been proved to disseminate education taking less
time and enhance preservation of information,
which altogether endorses the idea that educating
through online might be going to live as a reality due
to the changes Covid-19 has engulfed the world with
(Li & Lalani, 2020).
The teaching of English language has to be
repositioned in the new normal. There is the need to
use technology to design materials for English
language teaching and give a new level of diversity
to teaching.English language teachers need to
explore online courses offered by leading
institutions, register for such trainings and attend
with the aim of acquiring new skills for effective
teaching in this new normal.
Of course, in Nigeria there are lots of
difficulties such as computational skills, high levels
of distraction, irregular student-attendance, lack of
group management, poor internet connectivity,
electrical power blackouts etc. Nevertheless,
teaching has to go on and not just delivering
something shabbily but effectively. Teachers have to
adapt and develop digital teaching skills in order to
successfully comply with what is prevalent at this
time.In line with this, Harrison (2020) feels it is
essential for the English language teachers to
sharpen and augment their online knowledge so as
to keep up successful teaching during Covid-19
crisis.
According to Jovanna (2021), English Language
teachers need to do the following:
1. Get to know the different online platforms.
2. Make use of online tools and resources.
3. Make use of the tool of online interaction
4. Adapt to the new online environment
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There are different online platforms, teachers of
English should search for the appropriate ones and
choose the ones that fit the teaching contexts and
needs. The most common ones for English language
teaching are Zoom, Meet, Skype and Google
Hangouts. It is pertinent for English language
teachers to take the advantage of the authentic
materials that can be found online and maximize
their use. Green (2020) asserts that ‘gone are the
days where textbooks were paramount in the
classroom to learn.’ No more monotonous learning
as there are a wide variety of activity types.
The English language teachers should get
the students involved by making sure they
understand the outcome of every task assigned and
the learning activities they are engaged in. since,
there may not be face to face interaction for a while,
the students need to be guided towards being
independent, this means self-directed content
materials with accessible explanations and
instructions should be provided. Challenging and
confidence raising tasks should be given to the
students from time to time and independent study
skills such as drilling, extensive reading, extensive
writing, vocabulary development should be
adequately established. One can still encourage
collaboration among the students through different
online channels such as online chats, video
conferencing, breakout rooms. The collaboration
among the students will keep them active, creative
and motivated which will bring out the best in them
despite the current situation.
There should be the creation of different
communication modes so that the teachers and the
students can get connected even with the physical
distance in place. This will enable the English
language teacher to assess the teaching learning
process thereby getting the feedbacks. The
feedbacks will create avenue for restructuring if
need be.

Conclusion
The world has changed and English language
teachers must embrace the change and play a vital
role in this process. It has been established that
English language plays a major role in the teaching learning process (Adil, 2021). So, the teachers of
English must not shrink back in a time like this.
It has been a challenging transition of
physical teaching-learning process to virtual one for
both the students and teachers. There are technical
issues here and there but effective communication
has to be established for smooth teaching -learning
process. Nevertheless, Allo’s study unearths that
majority of the learners perceive learning through
online amidst Coronavirus crisis to be good and
necessary, for they value the chance to continue
education even in the pandemic; simultaneously, for
online learning for all, they feel the need for a
number of things, like the accessibility of internet,
economic ease, availability of educational
technological resources and implementation of
online academy.
It should be noted that effective teaching is
the focus in the new digital environment, and for the
English language teachers, language competence is
paramount. The standard cannot be lowered
because of the new normal, adaptation is the key.
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Abstract
This paper examined the implementation of learning management system in Nigerian public
higher education. The study assessed the level of implementation of learning management
systems by public tertiary institutions and identified various challenges that hinder effective
utilization of Learning Management System. The effectiveness of learning management system
in Nigerian public higher education bedeviled with many obstacle like: epileptic power supply,
poor internet connection, lack of IT skills, administrative bottleneck and resistance to adapt to
online teaching by lecturers and student in the new normal. The study concluded that
management of public higher education should provide functional internet facilities, stable
power supply, organised training and workshop for students and lecturers on the usage of
Learning Management System. Meanwhile, the study recommended that government should
provide adequate fund to generate stable power supply, subsidized for internet tariff and build
infrastructure for management of public higher education to implement Learning Management
System (LMS) in line with 21st century pedagogy.
Keywords: Implementation, Learning, Management System and Higher Education
Introduction
All over the world, Learning Management System
(LMS) has been introduced in many higher
education institutions to connect lecturers and
students online through internet facilities without
the confines of physical traditional classroom. The
Learning Management System (LMS) is an academic
online portal that uses digital software to connect
classroom lecturers and students in order to achieve
educational goals and objectives. It establishes an
atmosphere in which classroom teaching activities
can be easily disseminated over the internet.
According to Nor and Lee (2013), Learning
Management System is a portal that enables
lecturers and students to interact out of the
classroom, having discussions through forums that

could otherwise take up too much of the time
supposed to be spent learning in the classroom.
Learning Management System was introduced 2nd of
November, 1969. Since then, the whole world has
witnessed all manner of possibilities that the
medium offers. Learning management systems are
ICT intervention that aids teaching and learning.
Learning management systems help the instructor
deliver material to the students, administer tests
and other assignments, track student progress, and
manage record-keeping (Chigozie-Okwum, Ezeanyeji
and Odii, 2018). Moodle, Blackboard, Desire2Learn,
WebCT, Olat, Sakai, Kewl, and others are examples
of Learning Management Systems.
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Moodle is a well-known as Course Management
System (CMS) or Learning Management System.
Meanwhile, Module Object-Oriented Dynamic
Learning Environment (Moodle) is a recognized
open-source learning management system (LMS)
was developed by Martin Dougiamas in 2002.
Moodle was designed to provide educators,
administrators, and learners with an open, robust,
secure and free platform to create and deliver
personalized learning environments (Dougiamas and
taylor, 2003). Moodle has grown very popular
among educators all around the world due to its
ease of use and inexpensive cost. More specifically,
Blackboard is a course administration software tool
used in higher education institutions. It has quite a
number of learning tools that includes online
discussion board, a course calendar, information
announcement, course content management,
electronic mail, reviews, navigation tools, access
control, grade maintenance and distribution,
student progress tracking, auto marked quizzes and
exams and so on (Sharma & Vatta 2013).
Meanwhile, a well-managed information flow in an
academic institution can lead to the improvement of
academic standards and can ensure greater equality.
In
light
of
these
benefits,
the
implementation of LMS by most public higher
education institutions in Nigeria has continued to
increase in recent years. In the era of covid-19
pandemic, Information and Communication
Technology (ICT) help academicians of public higher
education in Nigeria to administer teaching,
research and community service obligation.
Meanwhile, learning management system serve as a
catalyst to knowledge acquisition in contemporary
world.
What is Learning Management System?
Learning management system (LMS) is a computer
software application used to plan, organise,
coordinate, report and implement specific teaching
and learning process through internet usage.

26

LMS is a subset of online teaching. According to
Shittu, Idowu and Lawal (2020) online teaching is an
application of electronic devices to impart
knowledge and acquire skills through the internet,
intranet/extranet, audio or video tape, satellite TV
and CD-ROM, Web-based learning, computer-based
learning, virtual classroom and digital collaboration.
Therefore, LMS is a virtual academic learning
environment by which management of courses and
students take place for learning per se. A typical LMS
has two major characteristics: In course
management, it enables the management and
delivery of learning. In organizing and managing
students, it facilitates student admissions,
registration, payment of fees and other
administrative requirements (Willie, 2009). The LMS
offers modules dealing with assignments, course
content management, chats, forums, lesson plans,
quizzes, tests, assignments, surveys, file sharing and
resources, not all of these features will work for an
institution.
Today, the advent of covid-19 pandemic
force many universities to implement online
teaching and virtual classroom which is widely
adopted as the mode of lecture delivery, conduct of
seminars and academic conferences. Online
teaching is education that takes place through the
Internet. It is a method of teaching that foster
lectures delivery through internet facilities and
computer
software
targeted
towards
accomplishment of educational goals and objectives.
Online teaching is a subset of e-learning. It is also
called web based teaching through the use of
computer networks like: the Internet, Intranet or
LANs (Shittu, Idowu and Lawal, 2020). More so, with
the advent of the Internet, the World Wide Web
came into existence and the web became valuable
for teaching. Online teaching involves the use of
educational software like: the Google Hangout,
Skype, Zoom, WhatsApp, Google classroom, Envivo
etc for virtual classrooms, web-based teaching
materials, teleconferencing and the use of electronic
devices such as PDAs, GSM phones, digital cameras,
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multimedia in storage devices, educational
animations and computer aided assessments, email,
instant messaging (online chats), all digital
interactive software. Typically, a learning
management system appears to be an online
teaching tool that allows a teacher to design and
deliver curriculum, track student involvement, and
evaluate
student
performance.
Learning
Management Systems (LMSs) are also described as
internet based software allowing instructors to
manage materials distribution, assignments,
communications and other aspects of instructions
for their courses”. Learning management systems
help the instructor deliver material to the students,
administer tests and other assignments, track
student progress, and manage record-keeping. Using
a learning management system, students employ
interactive features such as threaded chats, video
conferencing, and discussion boards ((Shittu, Idowu
and Lawal, 2020).
Implementation of Learning Management System
in Higher Education
In today’s technology driven communities,
education institutions in Nigeria public higher
education
are
utilizing
Information
and
Communication
Technologies
(ICTs)
and
implementing learning management systems (LMS)
for the assessment of student academic
performance. According to Engelbrecht (2003) a
robust LMS should contain several functions such as
automation of administrative activities, self-service
and self-guided services, rapid assembly and
delivery of learning content, a scalable web-based
platform, portability and standard support, and
knowledge reuse. The major qualities of learning
management system are Content management;
Assessment and testing, Curriculum planning;
Reports
generation,
communication
and
collaboration, and Classroom and college
announcements.

However, the authorities of public universities,
polytechnics, monotechnics and colleges of
education in Nigeria deem necessary to adopt the
usage of Learning Management System towards
achieving educational goals and objectives. The LMS
approach help lecturers to develop new teaching
strategies, design educational materials and identify
a learning management platform to teach the
course, to have the equipment, internet connection,
and access to facilities or space to offer the course
(Pagán and Medina, 2021). The adoption of the new
concept helps academic staff to provide their
learning materials and interact with students, shared
files and forums via online.
As previously said, the adoption of LMS also
supports management tasks such as delivery and
tracking, student admission and course registration,
invigilation of student examinations and the marking
of examination scripts, arranging virtual live courses,
and various statistical analysis. However, without
making any significant changes to the teaching
process, these might save instructors a lot of time
and effort. As a web based learning tool, the LMS
promote “any time, any place, any pace” access to
learning content and management. The new normal
approach provides interactive features to the
students. As such, threaded discussions, video
conferencing, and forums for discussion are the
main features of an LMS (Nor and Lee, 2013). The
goal of an LMS is to keep track of students’ progress
and performance. Since the LMS has already been
implemented and it has also been made compulsory
for the lecturers to apply in their daily lectures.
Learning Management System offer tools that are
quite productive in learning like: file sharing,
discussion forums, lesson, syllabus, chat, and
management of assignments, among others. LMS
connect as a web-based study program, includes an
eBook with quizzes and practice problems on every
chapter, and interactive learning tools like audios
and videos. Using Connect, instructors are able to
create various assignments and projects and follow
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the students’ progress through each assignment,
and in the overall course (Khawlah and Mujo, 2019).
However, Learning Management System is
online and internet based in which high internet
access tariff poses a great challenge. The high cost of
implementing LMS is also a major challenge. Lack of
technical skills in use of LMS and bureaucratic
bottlenecks are other challenges. In Nigeria, the
internet is easily available and accessible by urban
areas, which is where most tertiary institutions are
located (Chigozie-Okwum, Ezeanyeji and Odii, 2018).
Internet is defined as a vast computer network
linking smaller computer networks worldwide, and it
includes commercial, educational, governmental,
and other networks, all of which use the same set of
communications protocols. However, most students
in public higher institutions in Nigeria also have
access to the internet as their university, polytechnic
and college of education provides internet facilities
through wi-fi within and outside institutions campus
catering for students. Some students also have
internet access within their home as they subscribe
to an internet service provider (Chigozie-Okwum,
Ezeanyeji and Odii, 2018). Many online platforms
have tools and features designed specifically for
educators, they include:
1. Blackboard is a comprehensive online
education platform that includes a mobile
application and real-time collaboration
features. Assessment tools include an online
test generator, interactive rubrics, and builtin reports.
2. Desire2Learn is an integrated suite of
products for the creation, delivery, and
management of online courses. Includes a
mobile application, student assessment
data, and tools for capturing and
broadcasting presentations live and ondemand.
3. Edmodo is a free online platform that
emphasizes collaboration and social media
to customize learning. Designed specifically
for classroom use, this platform includes
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4.

5.

6.

7.

8.

tools for homework, assessment, discussion,
and mobile learning. Additionally, Edmodo
communities connect teachers to a global
network of educators.
NEO offers both free and premium plans
with unlimited storage. The K12 platform
features instructional content delivery,
calendar, discussion, videoconferencing,
blog, and wiki tools. Assessment tools
include an online grade book, rubric
generator, and built-in reports.
Google Sites is a free, customizable Web site
templates with settings for accessing and
sharing information. Provides seamless
integration with Google Docs* and Google
Calendar*.
Moodle-Moodle is a free web application
that educators can use to create effective
online learning sites. Includes an educator
community and support center.
Rcampus is an intuitive platform for
managing instructional content, grade
books, assessments, and collaboration.
Includes an e-Portfolio application and
rubric builder with real-time student
progress reporting.
Schoology is a free platform with tools to
embed media and manage online
discussions. A collaboration feature allows
educators to share materials and integrate
public content. Assessment tools generate
tests, provide direct student feedback, and
track progress. Additional tools can analyze
student activity and engagement with the
material (Chigozie-Okwum, Ezeanyeji and
Odii, 2018).

Implications of Learning Management System on
Public Tertiary Institutions
The effective implementation of Learning
Management System has a great implication for
public higher education in Nigeria. The usage of LMS
might encounter some challenges due to epileptic
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power supply, poor internet facilities and resistance
of lecturers and student to adapt to online teaching
which is all part and parcel of learning and using a
whole new system altogether. The authorities of
public higher education should provide proper
training and guidance for students and lecturers
using the LMS the teaching and learning activities
must promote students’ interest in learning
contents and encourages teachers’ efficiency. This
position supported with Falode, (2014) that in a
virtual classroom setting, the learners actively
engage in synchronous instruction meaning that the
teacher and learners are logged into the classroom
at the same time just like in a real-world
conventional classroom system.
Conclusion
The Learning management System is an essential
virtual classroom and online teaching platform for
the survival of public higher education in Nigeria
during covid-19 pandemic. The implementation of
LMS is not to substitute the face to face traditional
physical classroom method, but help to managed
large classes in public higher education. It’s a means
of achieving an ends. In Nigeria, public Universities,
Polytechnics, Monotechnics and Colleges of
education adopted Learning Management System
not just for students that are geographically located
within the town or city or province in which the
institutions are situated. With online teaching,
students all over the world can be admitted into
public higher education in Nigeria which may not
compulsory for student to be living nearby. Today,
information is disseminated quickly via the internet,
Learning Management System (LMS) is an essential
tool for higher education students to update their
coursework and get instant notifications pertaining
to their daily assignments. In turn, lecturers have an
easier time reaching out to their students out of
class hours and can instantly update them over the
LMS about issues regarding their coursework.

Recommendations
Based on the findings of this study, the following
recommendations are made:
1. Nigerian government should investments in
Information Technology infrastructures to
support the usage of Learning Management
System in public higher education.
2. Management should subsidize for internet
tariffs to make it free and accessible to both
students and academic staff in the higher
education campus.
3. Government should improvement the
power supply situations in Nigeria, as the
Learning Management System cannot be
used effectively in public higher education
for teaching, learning and administrative
roles without uninterruptible power supply.
4. Management should organize training,
workshops, and capacity building for both
lecturers and students on how to use ITbased educational tools, particularly
Learning Management System.
5. Learning Management System provides the
learners with the opportunity of gaining
learning experiences 24 hours of every 7
week days without tampering with the
learners’ leisure time.
6. Authorities of public higher education
should design a policy that will make
students to be aware of the impacts of
learning management system for effective
and efficient teaching.
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Abstract
The study investigated students’ discipline and academic skills in the University of Ibadan, Ibadan
Nigeria. The study adopted descriptive survey design, while the study population comprised all
the undergraduate students’ in the University. Multi-stage sampling procedure was used to
select the sample size. Simple random sampling technique was deployed to sample three
faculties (Education, Arts and Social Sciences) while 5 departments were randomly selected from
the sampled faculties. 50 students were randomly selected in each of the sampled departments
using same technique, totaling 250 respondents in all. Students’ Discipline and Academic Skills
Questionnaire (SDISQ) was developed and used for data collection. A reliability coefficient of 0.76
was obtained through Cronbach Alpha statistics of testing reliability. Data collected were
analyzed using mean, frequency counts, Pearson’s product moment correlation and multiple
regression. The finding showed that the level of academic skills of sampled undergraduate
students was high. However, the level of discipline among the students was low. The result also
showed that promptness to class, decent dressing and promptness to do assignment have
positive and significant relationship with academic skills (r = 0.079; 0.018; 0.025 P < .05).
However, there is insignificant relationship between examination integrity and academic skills (r
= 0.242 P > .05). The result equally found out that the composite combination of all the
independent variables jointly contributed to students’ academic skills (F (4,226)=1.397, P=0.00).
Based on the findings of the study, it was recommended among others that, students’ academic
skills could be further enhanced via regular sensitization, this is to further boost their overall
academic performance.
Keywords: Students’ Discipline, Academic Skills, Examination Skill, Time Management
Introduction
The maintenance of discipline in the university
system has become a perennial problem in
Educational administration. No other single issue
has been of greater concern to school
administrators and the general public than how to
maintain discipline in schools; most especially in the
university system, this is so because it is an essential
element of school administration. In the view of
Akinwumi and Jaiyeoba (2004), most of the public
discussions about school management have

centered on the fact that, maintenance of discipline
in Nigerian universities today are worse than ever
before and that, the general level is unacceptable.
One of the crises facing the administration of
Nigerian universities had been attributed to lack of
discipline among Nigerian undergraduate students,
and this had been found to be a serious impediment
to effective teaching and learning in the universities
system; hence, it cannot not be ignored as
universities authority must adopt a well understood
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sound behaviour and discipline policy to address
this.
To achieve one of the goals of Nigerian
universities to produce graduate worthy in character
and learning, the place of discipline cannot be
underplayed. Like any other aspect of the society,
the university system needs rules and routines to
function properly (Ekundayo, 2019). In the words of
Atanda and Lameed (2006), absence of discipline
among students usually retards the achievement of
personal and educational goals, distracts attention
from meaningful studies, disrupts students’
academic career, deters the students from aiming at
self-actualization, hinders the attainment of high
academic standard by the students, makes schooling
environment un-conducive for effective teaching
and learning, thereby, endangering overall students
’academic skills.
Discipline in schools, universities inclusive, is
the readiness or ability of students to respect
authority, observe and obey school rules and
regulations to maintain high standard of behaviour
necessary for the smooth running of the teaching
and learning processes. The rules on students’
discipline are aimed to enhance positive and
constructive paradigm of values (Ugboko and
Adediwura, 2012). Students are admitted into
universities to improve their learning and moral
attitude among others. They sometimes behave in
positive or negative ways, and because of the
autonomous nature of the university system, some
of our undergraduates usually see university as a
platform to express unrestrained liberty. It is hence,
imperative to enforce discipline on them based on
the existing school rules and regulations so as to cut
down on their excesses.
According to Ugboko and Adediwura (2012),
the generation of today’s students; especially at the
university level are different, they are louder and
more active, busier than ever before, they are more
outspoken and many at times these can lead to lack
of respect for the school authorities and invariably
for the school rules and regulation; it is therefore
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imperative to enforce discipline on our campuses so
as to ensure more sanity in the system.
A disciplined mind is an asset to any society
because is a prerequisite for the successful conduct
of any undertaking; it is a necessary ingredient in
preparation for success throughout life. Wherever
discipline is allowed, there would be no obstruction
of the smooth running and orderly functioning of
such a place. A disciplined student would hence, be
useful to himself or herself, his or her family and the
society at large. The school which is part of the
larger society is a place for training the minds of
youths to become a balanced and disciplined citizen.
The vice of indiscipline which is as old as man is a
great challenge facing the educational sector and
endangering the study skills of many students;
especially at the university level.
Akinwumi and Jaiyeoba (2004) hence,
submitted that the school system requires the
creation of a conducive learning environment that is
peaceful always for a functional and productive
school work and this could only be achieved if there
is good discipline put in place in the school system.
One of the goals of education in Nigeria as spelt out
in the National Policy on Education (2014) is the
development of an individual into a morally sound,
patriotic and effective citizen. The successful
attainment of this objective therefore, can only be
achieved in a peaceful environment guaranteed by a
set of rules and regulations. This then implies that;
the school objectives could only be achieved in an
atmosphere of discipline. Acts of discipline would
enhance the goals of education and a school that
maintains discipline may likely promote hard work
among its students and this may invariably facilitate
the development of academic skills among them.
Gaustad (2005), further explains the
importance of discipline by describing it as a training
of the
mind and character of a person which
results in cultivating self-control and a habit of
obedience and a system of guiding an individual to
make logical and responsible decisions, which
includes the promotion of students’ academic skills.
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School discipline according to the scholar has two
main objectives, the first is to ensure the safety of
staff and students and the second is to create an
environment conducive for learning. Discipline is
hence; important for any meaningful inculcation of
knowledge it creates a good image of a school and
prepares learners for the future.The implementation
of effective discipline in school is a useful key for
students in their journey to adulthood. The
behaviour of a disciplined student for instance is
guided by moral and social norms which impel
him/her to do what is good and right at all times.
Discipline therefore, is a very crucial issue in
the university system, being an important aspect of
university management. University is a place where
attributes such as morality, punctuality, regularity,
honesty and dedication to work should be
inculcated and this can easily be achieved within a
purview of discipline. It is a necessary condition for
university work and no university can afford to work
in an atmosphere of indiscipline. Hence, the
importance of discipline in universities cannot be
overemphasized; despite the autonomous nature of
the university system; which seems to portray the
impression that, students could do whatever they
like in the system.
However, according to Uzoamaka (2019),
before any disciplinary action is taking against any
student, there must be acceptance and
understanding of the rules of conduct and the
disciplinary system by both the students and school
management. The students need to know exactly
what is expected of them and the consequences of
their actions if they do not meet those expectations.
A disciplined academic environment is most likely to
enhance students study skills and ultimately
encourage good academic performance. For
university goals and objectives to be achieved,
discipline is very imperative and the purpose is to
produce well behaved graduates, who will be useful
to themselves and the society at large. Discipline
obviously is indispensable to human organization
like the university system and according to Olaniyan

and Obadara (2016), it sets to achieve, the following
purposes:
 it is a necessary condition for a conducive
environment for productive school work,
 it facilitates obedience to the rules and
regulations, and respect for constituted
authority,
 it enhances efficient and effective
attainment of educational goals and
objectives;
 it enforces compliance and responsiveness
through the use of punishment intended to
correct or train,
 discipline inculcates an accepted character
or pattern of behaviour into the members of
the society,
 it brings about control of behaviour resulting
in self-control and in turn produces upright,
loyal and respectful citizens,
 it regulates the practice of an organization
towards acceptable norms and values of the
larger society.
Considering the importance of discipline in the
school system, students discipline nowadays seems
to have been relegated to the background in many
Nigerian universities and this appears to have been
the bane of effective management of many
universities in Nigeria. Universities where there is
discipline may likely experience minimal level of
unions strike and student unrest which are common
sight in today’s Nigerian Universities; and this have
been found to adversely impact students' academic
performance (Karanja and Bowen, 2012). Parental
attitude, government’s nonchalant attitude,
teachers influence, peer-group influence and
societal factor have all been found to be responsible
for lack of discipline among many students (Rufai,
Shittu and Isaac-Philips, 2017).
It is unfortunate that in many Nigerian
universities today, the act of indiscipline is being
displayed by students with impunity on our
campuses. This can be seen in students who come
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late for lectures at will; that is, perpetual late
coming to class or outright failure to join classes
online has been found to be rampant among many
undergraduate students of many Nigerian
universities, in fact, it has become a major problem
among the students. Abiodun-Oyebanji and Omiunu
(2017) laid credence to this that, students who
refuse to attend their lectures whether virtually or
physically, and those who dress indecently are
common sight on our campuses nowadays. Likewise,
students who depend on examination malpractices
in order to pass their examination appear to be the
order of the day in many Nigerian universities and
those of them who refuse to do and submit their
assignments on stipulated time seem to be a new
normal in our university system these days. All these
apparent lack of discipline among our students may
endanger their acquisition of needed academic skills
if not properly addressed.
For instance, examination malpractice as an
act of indiscipline has become an epidemic in
Nigeria’s educational system. The havoc done to the
educational system of Nigeria through examination
malpractice had led to lack of confidence in Nigerian
educational products, half-baked graduates,
discouragement of hard work and the lowering of
the standard of education (Abiodun-Oyebanji, 2013).
The calamity of examination malpractice is not just
the havoc it wrecks in our educational system but
the gradual indoctrination of youths into the
practice of fraud (Emaikwu, 2012). Even though
students know that examination malpractice is bad,
only few of them could boldly say they had not been
involved in it, one time or the other. Examination
malpractices many at times is caused by the absence
of discipline among students and lack of effective
supervision of students during examinations
(Adeyemi, 2010), which is another act of indiscipline
in the system.
Lack of discipline among others is a
recurrent decimal among the undergraduates of
many Nigerian universities and if not curbed, it may
have dire consequences on the acquisition of the
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necessary academic skills of the students and
invariably jeopardize the attainment of the goals of
university.
Skill is the ability to do something well and
its usually acquired or learned. Academic skills which
are also known as study skills or study strategies are
array of skills which tackle the process of organizing
and taking in new information and retaining such
information. It can be described as any skill which
boosts a person’s ability to study, retain and recall
information which assists in passing examination
(Wikipedia, 2019). They are discrete techniques that
can be learned and it is applicable to most fields of
study, especially education.
Study skills are quite critical to academic
success in the university system and they are
essential skills that students must possess and
deploy for a successful academic programme.
Academic skills are increasingly taught at the
university because university students are expected
to learn independently and take responsibility for
their personal studies. At first, many of the academic
skills, the students are expected to use while at
university may be new to them but they do learn
them in the course of teaching and learning. These
academic skills as it relates to education include
reading skill, note-taking skill, research and
evaluation skill, critical thinking skill, writing skill,
time management skill, referencing, group work and
presentation skill, examination skill, digital and
computer skills among others. However, in this
study, the focus will be on reading skill, note-taking
skill, writing skill, time management skill and
examination skill because they are very critical to
the university students successful
academic
programmes.
Academic skills are skills considered to be so
important in judging students overall potential and
attainment level (Wikipedia, 2019). Whatever the
academic skill any student may acquire, it requires a
high level of discipline on the part of such a student
to learn, sustain and maximally benefit from such
skill. According to Naqvi, Chikwa, Menon, and Al
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Kharusi (2018), academic skills are strongly related
to students learning and achievement. Thorpe,
(2010) also affirmed that although several factors
could contribute to students’ academic performance
but students’ academic skills are key predictors of
academic success. Emraid (2018) equally affirmed
that academic skills are strongly related to learning
achievement. In the words of Quinco-Cadosales
(2012), the knowledge and appropriate usage of
academic skills are important factors in academic
success. For instance, reading skill which entail
spending a great deal of time reading is not just a
passive activity but an active process that usually
leads to the development of learning if properly
done.
When reading academic material such as
textbooks, journals among others, the student is
engaged in critical reading because at this level, the
student reads to interpret and analyze, not just
taking everything read as fact or truth. Reading for
learning requires a conscious effort to make links,
understand opinions, research and apply what had
learnt. The principal goal of reading skill of students
in the university system will be to gather
information in order to answer an assignment
question or gain further information on a subject
matter for test or examination.
In the university system, students are
usually directed to distinct areas of reading and
these may include course materials, core text and
suggested reading which their knowledge of reading
skill would play a significant role. Having the right
attitude toward reading is a great asset to any
student because they would read books relating to a
new topic, whose language and style may be difficult
to follow but with the good knowledge of reading
skill, they can always play their ways around it.
Note taking skill is another essential skill for
university undergraduates, since they are usually
exposed to lecture method of teaching, unlike when
they were in secondary schools. It is expected of an
undergraduate student to take clear and
comprehensive notes. To therefore take good notes,

students must be an active listener in class,
according to Emerald (2018), they must master the
art of note-taking while never losing the trend of the
teaching; and this could only be achieved with a
good knowledge of note taking skill. QuincoCadosales (2012) further emphasized the imperative
of note-taking skill when he found out among others
that the best predictor of students’ academic
performance was note-taking and reading skills.
Nasrudin and Hasni (2012) likewise found a higher
mean in note-taking skill than the mean of time
management skill. However, the work of Sultana and
Rashid (2013) negates the above findings
Writing skill is another element in students’
academic skills. This skill prepares students to write
essay, research paper or any academic document. It
is advisable for students to write before they read
other materials related to what they have written.
Effective writing skill would enable students focus
on their studies and help them write their ways into
their courses of study; resulting to an improved
academic skill on their parts.
Time management skill as one of the
indicators of academic skills needs to be well
developed by every student. Time according to
Abiodun-Oyebanji (2020) is one of the most crucial
resources to be considered in the performance of
any activity. According to the scholar, it is an
immaterial resource, inelastic, scace and erodes fast,
and once spent, cannot be won back, stored or
recalled for use. Time management is about sorting
out priorities and making sure one achieves them on
time within the time one has. It therefore requires a
whole lot of discipline on the parts of any student to
develop time management skill so as to have their
desires achieved, in terms of high level academic
performance via effective management of their
time.
Examination skill is equally very critical to
students’ academic skills, if such a student would
have good academic performance in his/her
programme (Adeyemi, 2010). It includes the basic
rudiments of revision and effective preparation for
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examination. This could be achieved via effective
revision that is done in a planned rather than last
minute rush fashion for an examination. All these
skills (reading skill, note-taking skill, writing skill,
time management skill, examination skill among
others would go a long way in enhancing overall
students’ academic skills for better academic
performance. However, the place of discipline in the
acquisition and utilization of these elements of
academic skills cannot be overstressed. For instance,
it would take a whole lot of discipline on students’
parts to attend lecture punctually and regularly. Any
university student who lacks in discipline may not be
able to acquire, develop and deploy these study
skills to their studies; for better academic
performance.
Although several factors could contribute to
students’ academic performance, a student’s ability
to effectively use study skills may be a good
predictor of academic success. According to Ehiane
(2014) and Emerald (2018), students’ success largely
depends on the study skills they adopt to achieve
the expected outcome and a whole loads of
discipline is required on the parts of students to
engage these elements of study skills in a productive
way in order to boost their academic performance.
Therefore, this study seeks to interrogate student
discipline and academic skills using the University of
Ibadan as a case study.
Statement of the Problem
University as a place where the highest level of
education can be acquired has been faced with
issues of indiscipline in the recent time. This is being
made manifest in students’ gross lateness to
lectures and total absence from lectures and classes
many at times, indecent dressing, examination
malpractice, students’ refusal to do assignment
among others. This lack of discipline, over the years,
has posed a great threat to the achievement of the
goals of university education to produce graduates
who are worthy in character and learning, and
consequently the nation, since the youths of today
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are the leaders of tomorrow. This lack of discipline
has militated in no small measure, against effective
teaching, learning and acquisition of necessary
academic skills that could lead to good academic
performance of students in their various programme
in the university system. Discipline therefore is a
very crucial issue in the university system, being an
important aspect of university management.
Discipline, which is a prerequisite for the
successful conduct of any undertaking, academic
undertaking inclusive, appears to be seriously
lacking in many Nigerian universities. Defiance and
resistance to rules and regulations seem to be the
order of the day in the Nigerian university system.
Lack of discipline on students’ parts which has
severally manifested in incessant and unreasonable
riots, absence from lectures, failure to do
assignments and as at when due, indecent dressing
among others have hampered the smooth running
of the university calendar, most especially students
riots, since no meaningful teaching and learning can
take place in an atmosphere of chaos which lack of
discipline usually breeds; where discipline is lacking,
obviously the students’ academic skills such as
reading skill, note-taking skill, writing skill, time
management skill and examination skill which are
quite critical to their academic performance would
be grossly endangered and hence, the overall
achievement of university goals would be thwarted.
To therefore address this problem, it is pertinent to
investigate the correlation between discipline and
student academic skills using the University of
1badan; Nigeria, as a case in point.
Research Questions
The following research questions were raised to
guide the study:
1.
What is the level of academic skills among
undergraduates in the University of lbadan?
2.
What is the level of discipline among
undergraduates in the University of Ibadan?
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Hypotheses
The following hypotheses were formulated for the
study:
1. There is no significant relationship between
discipline (promptness to class, decent
dressing, integrity in examination and
promptness in doing assignment) and
academic skills of undergraduates in the
University Ibadan
2. There is no significant joint contribution of
discipline (promptness to class, decent
dressing, integrity in examination and
promptness in doing assignment) to
academic skills of undergraduates in the
University of Ibadan.
Methodology
This study employed descriptive research design
which was more suitable because it enables the
researcher to gather information from a selected
population. The population of the study consisted of
all the 14,354 undergraduate students of the
University of Ibadan as at the time of carrying out
this study. The study adopted multi-stage sampling
procedure for the selection of the sample size. At
first stage, simple random sampling technique was
used to sample three faculties (Education, Arts and
Social Sciences) out of the 13 faculties in the

University of Ibadan; after which 5 departments
were randomly selected from the 3 sampled
faculties. In the Faculty of Education, the
Department of Educational Management and
Human Kinetics and Health Education were
randomly selected; in the Faculty of Arts, Language
and Communication Arts and English were randomly
chosen and in the Faculty of Social Science, the
Department of Geography was randomly selected.
At the second stage, 50 students were randomly
selected in each of departments making a total of
250 participants. Students’ Discipline and Academic
Skills Questionnaire (SDASQ) was developed and
used for the study. The instrument has three
sections. The first section was on demographic data
such as gender, faculty and department of the
respondents among others. The second section
focused on students’ observable academic skills
while the third section considered the level of
students’ discipline. The reliability coefficient of the
instrument was ensured at 0.76. Data collected were
analyzed using descriptive and inferential statistics.
The two research questions were answered using
frequency counts, percentages and mean. Pearson
Product Moment Correlation and Multiple
Regression Analysis were used to test hypotheses
one and two respectively.

Results
Research Question I: What is the level of academic skills among undergraduate students of the University of
Ibadan, Ibadan Nigeria?
Table 1: Level of Academic Skills of Undergraduate Students
Items

VH

Reading skill

44
(17.6)

93
(37.2)

101
(40.4)

6
(2.4)

6
(2.4)

3.65

note-taking skill

74
(29.6)

96
(38.4)

64
(37.2)

13
(5.2)

3
(1.2)

3.90

Writing skill

56
(22.4)

95
(38.0)

83
(33.2)

11
(4.4)

1
(0.4)

3.79

38

81

21

2

3.53

Time management skill

H

M

108

L

VL

(X )
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examination skill

(15.2)

(32.4)

(43.2)

(8.4)

(0.8)

54
(21.6)

107
(42.8)

77
(30.8)

7
(2.8)

4
(1.6)

Weighted Average

3.80

3.73

Key: Very High-VH, High-H, Moderate- M, Low- L, Very Low-VL
Note: Mean responses range from 0-1.4= Very Low, 1.5-2.4=Low, 2.5-3.4=Moderate, 3.5- 4.4 =High, 4.55.0=Very High. Figures in parenthesis are percentages
Table 1 shows that the level of academic skills of undergraduate students sampled for this study was higher
when considering the weighted average of 3.73 which is greater than threshold of 3.00. It is worthy of note
that, all the items were rated high. However, among the five skills, note-taking skill was rated as the highest
academic skill among undergraduate students in the University of Ibadan, Ibadan Nigeria. This finding
corroborates the study conducted by Quainco-Cadosales (2012) who found out among others that the best
predictor of students’ academic performance was note-taking and reading skills. The researcher found that
students’ skills in note-taking and reading correlated with their grades. The finding was also in line with the
findings of Nasrudin and Hasni (2012) who found the mean of note-taking skill to be 2.79/4.00 (high) and time
management to be 2.25/4.00. However, the findings of this study contradicts the work of Sultana and Rashid
(2013) who found that time management skill tend to have impact more on student’s academic achievement.
Research Question 2: What is the level of discipline among undergraduate students of the University of
Ibadan, Ibadan Nigeria?
Table 2: Level of Discipline among Undergraduate Students
Items

VH

H

M

L

VL

(X )

Regular class attendance

13
(5.2)

35
(14.0)

40
(16.0)

59
(23.6)

103
(41.2)

1.83

Decent dressing

14
(5.6)

26
(10.4)

25
(10.0)

25
(10.0)

158
(63.2)

1.58

Non- involvement in examination
malpractice

8
(3.2)

18
(7.2)

100
(40.3)

55
(22.0)

67
(27.0)

1.46

Low level of cult activities

9
(3.6)

15
(6.0)

39
(15.6)

39
(15.6)

145
(58.0)

1.56

Promptness in doing their assignments

18
(7.2)

30
(12.0)

45
(18.0)

45
(18.0)

112
(44.8)

1.54

Quick submission of their assignments

20
(8.1)

40
(16.3)

75
(30.5)

36
(14.6)

75
(30.5)

1.50

Obedience to school rules and
regulations

20
(8.1)

18
(7.3)

25
(10.1)

25
(10.1)

160
(64.5)

1.60

Low level of students unrest

55
(22.4)

15
(6.1)

35
(14.3)

35
(14.3)

105
(42.9)

1.55

Weighted Average

1.58

Key: Very High-VH, High-H, Moderate- M, Low- L, Very Low-VL
Note: Mean responses range from 0-1.4= Very Low, 1.5-2.4=Low, 2.5-3.4=Moderate, 3.5-4.4=High, 4.55.0=Very High. Figures in parenthesis are percentages
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Table 2 indicates that the level of discipline among students of the University of Ibadan is low when
considering the weighted average of 1.58 which is less than threshold of 3.00. All the items on discipline are
found to be low among the undergraduate students in the sampled University, though not very low. The result
of this finding, considering the low weighted average is in consonance with the studies carried out by
Adeyemi, (2010) and Rufai, Shittu and Isaac-Philips (2017) who found out that, the level of indiscipline is high
among undergraduate students of Nigerian universities; which implies that, there is low level of discipline
among the students’. According to them, examination malpractices, and disobedience to authority were
particularly prevalent among them. It further corroborates the work of Abiodun-Oyebanji and Omiunu (2017),
who found examination malpractice among other acts of indiscipline, to be so prevalent among the Nigerian
undergraduates students.
Testing of Hypotheses
Hypothesis one: there will be no significant relationship among discipline (promptness to class, decent
dressing, integrity in examination and promptness to do assignment) and academic skills of undergraduate
students in the University Ibadan
Table 3: Correlational Matrix of the Predictor Variables
Variables

Academic Skills

Promptness

Decent
Dressing

Examination
Integrity

Academic Skills

1.00

Promptness to
class
Decent Dressing
Examination
Integrity
Promptness to do
Assignment

0.079**

1.00

0.018**
0.242

0.452**
0.235

1.000
0.340

1.00

0.025**

0.124**

0.231**

0.345

Acceptance to
do Assignment

1.00

**= Significant at p< 0.05 alpha level
Table 3 indicates the correlation matrix between independent variables (promptness to class, decent dressing,
examination integrity and promptness to do assignment) and the dependent variable (academic skills). The
study shows that promptness to class (r=0.079, p<0.05), decent dressing (r=0.018, p<0.05) and promptness to
do assignment (r=0.025, p<0.05) have positive and significant relationship with academic skills. However,
there is insignificant relationship between examination integrity and academic skills (r = 0.242 P > .05). This
implies that out of four indices of discipline captured in this study (promptness to class, descent dressing,
examination integrity and promptness to do assignment) only examination integrity has no significant
relationship with academic skills. The null hypothesis is here by rejected for promptness to class, descent
dressing and promptness to do assignment at 0.05 level of significant. The finding of this study is consistent
with finding of Nasrudin and Hasni, n (2012) who found that study skills are strongly related to learning and
achievement. The researchers further stated that study skills contribute to the academic achievement of
students.
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Hypothesis Two: There is no joint contribution of discipline (promptness to class, decent dressing,
examination integrity and promptness to do assignment) to academic skills of students in the University of
Ibadan, Ibadan Nigeria
Table 4: Joint Contribution of Students’ Discipline to Academic Skills
R =0.155
R Square =0.024
Adjusted R square =0.007
Std. Error of the Estimate=5.78301
Model
Regression

Sum of
Squares

Df

Mean
Square

186.924

4

46.731

Residual

7558.167

226

33.443

Total

7745.091

230

F

1.397

Sig.

.000

a. Dependent Variable: Academic Skills
b. Predictors: (Constant), promptness to class, examination integrity, decent dressing, and promptness
to do assignment
time management, have impact on the students’
Table 4 shows the joint contribution of discipline
academic performance.
(promptness to class, examination integrity, decent
dressing, and promptness to do assignment) to
Conclusions
academic skills of students in the University of
The academic skills of undergraduates in the
Ibadan, Ibadan Nigeria. The result presents the value
University of Ibadan were found to be high but the
2
of R, R (model summary) and ANOVA Table. The
level of discipline among the students of the
result from the table revealed multiple correlation
University was low. This study revealed that,
of 0.155 between independent and dependent
promptness to class, decent dressing, examination
2
variable. R of 0.024 which is an indication that
integrity and promptness in doing assignment
discipline (promptness to class, decent dressing,
(elements of discipline) jointly contributed to
examination integrity and promptness in doing
academic skills. Hence, there is need to inculcate
assignment) account for 2.4% of the total variance
discipline in our undergraduate students since this
observed in the dependent variable (academic skills)
have been found to contribute to students’
leaving the remaining 97.6% to other factors that
academic skills; so that the lack of discipline on the
were not considered in the study. The table equally
parts of our students will not endangered their
showed that all the independent variables jointly
academic skills.
contributed to students’ academic skills (F
Recommendations
(4,226)=1.397, P=0.00), the hypothesis is hereby
rejected. The finding corroborates the study carried
Based on the findings of this study, it is hereby
out by Ehiane (2014) on the relationship between
recommended that lecturers should continue to
school discipline and students’ academic
improve on academic skills training especially the
performance which revealed that, in the
reading skill, note-taking skill, writing skill, time
management of school discipline, the observance of
management skill and examination skill in order to
sustain the academic skills prowess of the students,
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this is to help boost students’ learning and invariably
their overall academic achievement.
Discipline in terms of prompt attendance in
class, decent dressing, examination integrity among
others must be effectively enforced in Nigerian
universities. This is to ensure the enhancement of
academic skills of students in order to promote their
academic performance. Students’ attendance should
be taken at the beginning of every lecture in order
to curb lateness and to instill punctuality into the
students. Dress code should be clearly stated in all
departments of the University to address the issue
of indecent dressing, among the students.
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Abstract
Teaching skills are specific instructions or form of activities that are engaged by a teacher to
ensure effective teaching and learning in schools. Therefore, teacher training institutions should
aim at training for teaching skills proficiency in order to attain the objectives of teacher training
as stated in the National Policy on Education in Nigeria. Microteaching being the medium for
pre-service teachers ‘acquisition of teaching skills requires further review and innovation to make
it more relevant, and also for pre-service teachers to internalize the effects of training in the
actual classroom. This is a qualitative research that employed ten steps activities in a Focus
Group discussion to get information from seven 7 pre-service teachers that was involved in a
microteaching session. This sample was drawn from the seven 7 integrated science combinations
in the school of science, College of Education, Ikere-Ekiti, Nigeria. Three 3 research questions
raised to guide the study were answered through interview sessions, reports and observation
schedule. The results revealed the step by step cycle of Focus Group Discussion helps the
acquisition and exhibition of teaching skills, and it specifically uncovered the various prospects
and limitations of microteaching with possible ways to minimize the supposed limitations. It was
recommended that Focus Group Discussion is viable for teacher professional development.
Keyword: Sustainable, Education, Teacher, Training, Teaching Skills, Group Discussion

Introduction
Teachers’ deals with the learner which is the most
dynamic resource in life and so, teacher training
programs require innovation to respond to changing
needs of this resource. The reality of today’s
education suggests to the teaching profession that,
if students are not learning by the way we teach,
then teachers must teach them by their learning
styles (Tate, 2020). Accordingly, today’s science
learners need more than conceptual knowledge, but
rather the ability to make impact in their society and
so, science teaching should prepare learners for a
world that is yet to exist. Moreover, the world today

is becoming more complex and the modern society
is battling with challenges of scientific advancement
to an extent that it is now the benchmark to
determine the development of countries in the
world. Therefore, quality science teaching is
required in Nigeria to enhance the much needed
development to belong in the shrinking world. In
addition, teachers’ job is more demanding and
complex in the contemporary world because this
generation has a more diversity of things to learn
which goes beyond the old chalk and talk method of
teaching. This view is in contract with Oparah,
Nwoke and Ikuwanusi (2017) who showed that
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teacher professional development should be
revealing as such that initial preparation steps are
taken, and attitudes are developed to cope with
responsibilities of teaching in today’s work place.
Teacher requires certain behaviours to
effectively manage the classroom situations, and
this is not different from Brown (2019) who
identified the roles of a good teacher to include
effective classroom management, proper lesson
planning to direct the course of studies to be
followed by student in order to measure how much
they have learnt. These behaviours are functions of
training which Ukaigwe and Adieme (2018) revealed
to involve knowledge and acquisition of teaching
skills through consistent training in order to be
relevant
in
the
contemporary
classroom
environment.
Darling-Hammond,
Hyler
and
Gardener (2017) also suggests that professional
development of teachers should involve the
acquisition of relevant teaching skills to
accommodate differences in learners and to cope
with the changing demands of classrooms. These
skills as listed by Reddy (2019) lesson planning, set
induction, stimulus variation, use of teaching aids,
probing questions and lesson closure. Teaching skills
according to Onwuagboke, Osuala and Nzeako
(2017) are inevitable tools for effective teaching
which should be adequately acquired during the
professional training of the teacher.
Teacher training according to Odike and
Nnaekwe (2018) is a program that was particularly
designed by policies and procedures to equip
prospective teachers with the knowledge and
abilities to perform as teachers. Although, there are
many avenues to train teachers during the teacher
education program but one method by which
teaching skills are developed is through
microteaching. Microteaching is an empowerment
technique, a scale down teaching in terms of small
class size and time. Kumari and Naik (2016) shows
that it is useful for microscopic view of pre-service
teachers’ teaching actions in a mock teaching
situation. The strength of microteaching lies in the
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provision of adequate feedback through the use of
video or audio recorder for teaching observations.
However, in recent times, microteaching feedback in
teacher training has been drastically severed, and
this is affecting the ability of pre-service teachers to
internalize teaching skills in the real classroom.
Furuya (2006) in an attempt to clarify some of the
limitations of microteaching with corresponding
solutions insists on an importance of teach-re-teach
sessions of microteaching where pre-service
teachers can reflect on their performance through
peer feedback. Although, Zhao (2018) while
considering different forms of feedback in teacher
training have shown that not all feedback worked
well because of variations in interaction styles.
In another study, Nguyen Tan and Ho Pham
(2021) have shown that peer feedback in teacher
education program that involves a community of
practice seems to be more reliable and valid and
also offer many opportunities to learn than just a
feedback between two learners or interaction with a
media. In addition to this, it suggests that learning to
teach should not be an individual’s activity alone but
a collective responsibility through social interactions
where emotions are controlled to improve practice.
Social interactions according to Fodor (2000)
eliminate conflicts of interests, allows practitioner to
share information for problem solving and even with
acceptance of responsibility in terms of actions that
an individual take. Hurst, Wallace and Nixons (2013)
defines social interaction as meaningful dialogue
among learners where social interactive learners are
engaged in discussion with all aspects of
communication skills such as; writing, reading,
listening, speaking and gestures in order to achieve a
task.
Carmona-Medeiro and Cardeṅoso Domingo
(2021) identified the society as a complex network
of interaction, the people constituting it are
mutually interdependent and are related to one
another in various ways. However, as social beings,
others are needed to learn and let alone the process
of microteaching which involves training on specific
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teaching skills within a group of pre-service
teachers. Therefore, if social interaction is
introduced into microteaching feedback in teacher
education program, it is not unlikely that the process
can be strengthened and to further sustain its ability
for effective training on teaching skills.
Social Interaction Theory
Social interaction theory according to Janse (2020)
states that human beings behave in distinct ways
when they are in groups. In other words, the theory
considers an individual’s patterns of actions and
reactions in response to other people while social
behaviours of individuals are determined by social
pressures they encounter. The relevance of social
interaction to microteaching feedback is that the
opportunity for interactive session of discussions
after microteaching sessions is collaborative and it
will assist pre-service teachers to organize their
thoughts, reflect on their understanding, and find
gaps in their practice of teaching skills in order to
improve.
Focus Group Discussion
Focus Group Discussion (FGD) according to Nyumba,
Wilson, Derrick and Mukherjee (2018) is one of
those social interaction strategies that is frequently
used to understand social issues. It is a form of
qualitative research tool that easily connects
practitioners in a guided or open discussion of
actions in order to improve on practice
(Gundumogula, 2020). FGD involves gathering
people from similar backgrounds or experiences
together to discuss a specific topic of interest; it is a
form of qualitative research where questions are
asked about participants’ perceptions, attitudes,
beliefs, opinions or ideas (Basnet, 2018). It usually
comprises of eight (8) to twelve (12) participants in a
discussion that runs between Sixty (60) to ninety
(90) minutes. It is mainly for eliciting judgements for
decision making and it is coordinated by a
moderator or facilitator with a note taker in a

loosely structured discussion of various topics of
interest.
Statement of the Problem
Many studies have focused on problems involve in
training of teachers and their challenges in the
classroom but not much has been done on their
experiences in training, and especially for
sustainable microteaching. Particularly, the potential
of Focus Group Discussion FGD as a tool for
sustainable microteaching have not been maximized
in training to become a practitioner like some other
areas, such as health, politics and social work. This
method investigates participants’ perceptions,
knowledge and experiences shared in the course of
interaction with peers. Focus Group Discussion is
based on the assumption that involvement in group
discussion can help to identify and clarify shared
knowledge among participants which would
otherwise be difficult to obtain with a series of
individual practice.
Research Questions
1. How well do pre-service teachers describe
microteaching sessions before and after the
Focus Group Discussions?
2. How do pre-service teachers describe
teaching skills before and after the Focus
Group Discussions?
Methodology
This is a qualitative research type of nine 9 steps
activities as follows;
i. Problem Definition
ii. Identification of sample
iii. Deciding the mode of Discussion
iv. Moderating/hosting the Focus Group
Discussion
v. Questioning
vi. Interactions
vii. Clarifications
viii. Summary
ix. Closing
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The study employed interview session, reports and
observation schedule to determine the significance
of focus group discussion on microteaching and
teaching skills of pre-service teachers in College of
Education, Ikere-Ekiti, Nigeria. Participants were
drawn using multistage sampling procedure, while
Integrated Science department was stratified
randomly along seven (7) combinations as follows:
Integrated
science/Biology,
Integrated
science/physics, Integrated science/Chemistry,
Integrated
science/Geography,
Integrated
science/Computer
Science,
Integrated
science/Physical and Health Education. From each of
the combinations, one (1) pre-service teacher who
dully registered for microteaching theory and scored
the highest mark in each of the combinations was
purposively selected to form the only discussion
group. Teach-re-teach cycle of microteaching
precede the Focus Group Discussion during which
qualitative data were recorded and reported.
Results and Discussion
Findings of this research were based on thoughts
and comments of the pre-service teachers regarding
the two 2 Focus Group Discussions held in the study,
and feedback on microteaching skills proficiency
among pre-service teachers in College of education,
Ikere-Ekiti, Nigeria.
RQ1. How well do pre-service teachers describe
microteaching sessions before and after the Focus
Group Discussions?
Pre-service teachers’ common statements indicate
that; “Microteaching is a cycle, and a strategy to
train for real classroom situation”. “In addition,
micro teaching cycle facilitates re-planning, reteaching and re-evaluation, and as well puts the
teacher under the microscope”. “Microteaching
promotes teaching experience, which was not easy
at first, but worthwhile at last, and it helps the
planning and presentation of the lesson”.
Microteaching is a strategy to build confidence and
performances towards the real classroom situation.
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Microteaching is a bridge between theory and
practice while the re-teach session of microteaching
is an important links to viable experience. Pre-service
teachers posit that feedback has not been genuinely
handled in most microteaching sessions while
observations of teaching actions are full of trial and
error. “More often than not, the microteaching
sessions are without feedback, and even those with
feedbacks do not really rectify the drawbacks”.
Microteaching according to the pre-service teachers
is for constructive feedback from peers on
demonstration of teaching skills in order to improve
practice. Microteaching is an opportunity for preservice teachers to observe, measure and modify the
demonstration of teaching skills. Microteaching is a
focused instrument which is essential to practice of
teaching skills in an artificial but safe and effective
classroom.
The responses show that pre-service
teachers were generally nervous or less coordinated
in the first microteaching compared to the second
and hence, there was much evidence of
improvement as they train further in teach-re-teach
session.
RQ2. How do pre-service teachers describe teaching
skills before and after the Focus Group Discussions?
Pre-service teachers view the teaching skills as a set
of teacher behaviour and specific instructions
particularly to facilitate learning. Teaching skills are
the main factor of a teacher, it gives direction to the
teachers’ activity in the classroom, ensures teaching
proficiency, provokes confidence and makes the
classroom conducive for learning. Teaching skills
vary from very broad and general skills such as
planning of lessons to very specific skills, such as skill
of introduction, explanation, illustration and
achieving closure.
The comprehensive review showed that
Focus Group Discussion has been widely employed
in educational research (Nyumba, Wilson, Derrick,
and Mukherjee, 2018). In addition, the viability and
convenient usage of the strategy is demonstrated by
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the fact that it has been used by researchers in a
range of contexts and in conjunction with other
strategies. However, this study specifically revealed
that Focus Group Discussion is a great complement
to feedback on teaching skills in that it gives access
to the disposition and perception of the pre-service
teachers about their teaching skills proficiency. It
also allows the immediate access to pre-service
teachers’ opinion about practice of teaching skills,
and so makes data collection and analysis to be
quick and convenient.
Moreover, it has been proven in research
(Norlin, 2014) that the use of feedback is an
important practice in the classroom with its
immense benefits. Therefore, feedback can have
positive effects on teaching and learning processes
when combined with other strategies such as Focus
Group Discussion which is highly flexible to be
adapted or adopted for better feedback on teaching
actions. The study revealed the understanding of the
pre-service teachers about teaching skills as well as
their disposition and perception to demonstration of
teaching skills. It shows that, step by step cycle of
focus group discussion can be employed for
sustainable development and mastery of
microteaching skills. It purposely uncovers the
importance of Focus Group Discussion as a viable
training and re-training tool in teacher professional
development.
Conclusion
Microteaching is a training technique that gives
opportunities for pre-service teachers to correct
errors, and also take responsibility for their teaching
actions. The process of microteaching especially
with constructive feedback really helps to train for,
and as well improves on teaching skills, it also
enables understanding of behaviours that are
necessary for classroom management. However,
microteaching is not without some technical
challenges and individual anxiety of the pre-service
teachers which calls for attention of stake holders in
education. The intervention of Focus Group
Discussion in this work improved microteaching

feedback and it is could be part of remedies to these
problems, and even a support for sustainable
microteaching in teacher training programs
Recommendation
The following recommendations are considered
necessary for sustainable microteaching in teacher
training;
1. Focus Group Discussion is therefore
recommended as a vibrant qualitative
research tool for effective microteaching
feedback
in
teacher
professional
development.
2. There is the need to review and support
microteaching with other strategies such as
Focus Group Discussion to further
maximizes its efficiency in producing
effective teachers.
3. Microteaching
feedbackshould
be
descriptive, specific, and focused in order to
identify what was done well and what can
be further developed. In addition, the more
specific the goal of the feedback, the more
effective it is to facilitate learning.
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Abstract
The study investigated appraisal of safety and security status of the 21st century for the
attainment of sustainable development goal four (4) in the public universities in Delta State.
Three research questions and three corresponding null hypotheses guided the study. The study
adopted descriptive survey design with population of 280 federal and state university
administrators in Delta State, Nigeria. The categories of the administrators include: Vice
Chancellors, Pro Vice Chancellors, Deputy Vice Chancellors, Bursars, Registrars, Deputy
Registrars, Liberians, Director of Works, Deans of faculties, Heads of Departments, Provosts of
Campuses and Professors. The sample was 168 universities’ administrators; it was made up of 68
and 100 principal administrative staff of the federal and state universities in Delta State
respectively and was drawn using stratified random sampling technique in line with Taro
Yamane’s formula for establishing minimum sample. Appraisal of Safety and Security Status in
the Public Universities in Delta State Questionnaire (ASSSPUDSQ) was the validated instrument
used for collection of data. Face and content validities of the instrument were ensured while the
reliability of the instrument was established using Cronbach Alpha. The aggregate reliability
index of 0.75 was established. Mean and standard deviation were used in answering the
research questions while the null hypotheses were tested using z-test at 0.05 alpha level. The
study found among others low level of provision of safety and security facilities in the public
universities in Delta State, Nigeria. It was recommended among others that school adopts publicprivate partnerships approach in the provision of high-level surveillance technology to guarantee
the safety and security of all the school users.
Key Words: Appraisal, Safety, Security, Status, Sustainable, Development, Goal & 21st Century
Introduction
Globally, the development and building of a vibrant,
functional and qualitative education has been
adopted by the highly developed countries of the
world like Canada, Finland, South Korea, United
State of America, Singapore and Switzerland and as
well as the developing countries as an antidote to
repositioning the society in the new normal in the
21st century. This is why so many countries that

recognized it seem highly developed and
technologically advanced and appear to be making
appreciable progress in the right direction towards
sustainable development goal attainment, while to
some other countries, the attainment of sustainable
development goals appear to be far from realization.
Sustainable development goal attainment does not
come by stroke of chance, but it requires rational,
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long-term strategic planning and commitment of the
leadership class.
The university education subsector is one of
the numerous mechanisms towards the attainment
of the SDGs with reference to building quality
education. It is at the universities that highly rated
elites with acceptable norms, morals, values and
critical thinking capabilities are cultivated towards
positive societal contributions. Attainment of high
quality university education is a necessary tool to
empowering the masses with the right type of
values, ethos, ethics, knowhow to maximally
develop one’s potentials and capacity building
towards rapid socio-economic development and
speedy attainment of the sustainable development
goals, thereby making the world a better home of
man. Safety and security status of the universities is
a catalyst and a precondition for high academic
excellence and accomplishment of the goal of the
universities.
A safe and secured university environment
have the capacity of guaranteeing high quality
teaching and learning and enhances corporal image
of the school locally and in the league of nations.
Safety is a condition that excludes an individual from
state of vulnerability or from a situation(s) with the
likelihood of causing injuries or harm to individual(s)
or group of individuals or destruction of
property(ies). Security on the other hand could be
referred to as the degree to which human and
material resources and the environment is protected
against hazard, wasteful destruction, loss, and crime
related activities. According to Oni (2016), security
in the university is the protection of tangible and
intangible assets of the institution from all forms of
danger. The universities may not be totally free from
hazards, danger, unsafe conditions, crime and its
related vices and antisocial behaviours. Hence, there
is the need for security of not only the lives of the
school users but also the school environment and
the facilities within the school for their optimum
operation. The provision of safety and security stateof-the-art technologies and devices for the
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universities lies with the federal and state
government for the federal and state government
owned universities, respectively. It is expected that
the government will provide safety and security
facilities and a conducive environment for the
learners, teachers and the entire school users, while
the universities’ administrators on the other hand
are to ensure that the facilities are judiciously used
to ensuring a safe and secured school environment
and the attainment of the intended purpose they
are meant for.
In the recent times, there seems to be
imbalance in ensuring the safety and the security of
the universities’ users as the schools seem to be
under serious attacks with an astronomical increase
in the level of crime rate and violence in the
universities. Social vices such as theft, assault,
kidnapping,
insurgency,
sexual
harassment,
victimization, staff and students’ adoption just to
mention but a few are characterized with the
present day universities. These might be so
traumatizing that one might quiz of the level of
provision of safety and security devices in the
universities and preparation for emergency
responses for the accomplishment of SDG goal (4).
Ariguzo (2016) established that education in Nigeria
today is faced with the problem of inadequate
facilities and equipment and over bloated student
population. This is not a healthy development for
our educational industry because education is a tool
for national development. Moronkola (2003),
observed that the learners face various types of
potential hazards in their school compounds due to
poor provision of safety and health facilities. Rugar
(2010) lamented that the level of emergency
preparedness,
preparation,
mitigation
and
awareness in many public schools are too poor.
Shannon (2006) in the same vein, posited that the
governing body of the schools investigated was not
trained in fund raising, maintenance of the school
buildings and grounds so that they remain safe for
learners and educators.

Chimekwele, Kingsley & William-Yobo, Charity Barine

Insecurity in Nigeria at the moment, tends to be a
menace and cankerworm that has come to stay
perennially in the society and universities as well.
The multiplier effects of the rising wave of insecurity
is borne by the society with the universities not
excluded. The universities as a social and an open
system attracts users, staff (teaching and nonteaching) students and other stake holders that are
directly or indirectly involved in the activities of the
school or the use of her facilities. It is expected that
the universities which remain the major source of
provision of skilled workforce towards sustainable
national development be secured and free from
danger. The earliest universities in Nigeria seem to
enjoy high-level of security and peace compared to
the present scenario witnessed in the society and
the universities as well. Ekpoh, Edet and Ukpong
(2020) observe that in the 60’s, 70’s and up to 80’s
that educational environments were relatively
peaceful for teaching-learning processes to go on
without hindrances and that the situation has
changed since 90’s. Badiora (2017) asserts that the
spectra of crimes on the campuses of the tertiary
institutions in Nigeria have grown to an alarming
rate and level that it has remained a permanent
issue in national discourse.
One of the indicators by which the quality of
the universities is accessed is the level of safety and
security of the institution. The universities and the
society have been bedeviled by insecurity as such
her goals could be far from full attainment in such
chaotic situation where the safety and security
status of the school is compromised. In the light of
the present precarious safety and security situation
prevalent in the society and the university, it
becomes imperative to develop strategies that will
ensure the security of the universities’ users.
Youdeowei and Iruoma (2018) posit that no safe
school, no future for the world. Charles-Zalakoro,
Oko-Jaja, Osusu and Affen (2019) identified
proactive security approach as a strategy for
enhancing the safety and security of the universities.
They see proactive security as the act of preventing

crime and social disorder from happening before
actions are taken to discover the would be
perpetrators. The universities’ administrators need
enhance the schools’ safety and security for the
school users to guarantee the university goal
attainment and sustainable development as the
future of a nation depends on the development of
their educational system.
Statement of the Problem
The safety and security status of the 21st century is
vital tool towards the attainment of the quality
education which sustainable development goal (4) is
aimed at achieving. The public universities could be
regarded as public good and as such it is the sole
responsibility of the government to provide
essential facilities including safety and security for
the institutions for smooth management and
development. However, in recent times, it appears
that the government at both federal and state level
are yet to sufficiently meet up with such obligation
with evidences abound of cases of staff and
students’ adoption, upsurge in criminal activities,
killings, vandalism, raping, security threats, increases
in cult related activities and so many antisocial
behaviours. It is against these backdrops that this
study is focused at appraisal of the safety and
security status of the public universities for the
attainment of sustainable development goal (4) as
the provision and status of safety and security in the
universities will be established.
Purpose of the Study:
1. examine the level of safety and security
facilities provision for the attainment of
sustainable development goal (4) in public
universities in Delta State,
2. determine the status of security towards the
attainment of sustainable development goal
(4) in public universities in Delta State,
3. establish the strategies for enhancing safety
and security status in the attainment of
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sustainable development goal (4) in public
universities in Delta State.
Research Questions
The following research questions guided the study:
1. What is the level of safety and security
facilities provision for the attainment of
sustainable development goal (4) in the
public universities in Delta State?
2. What is the status of security towards the
attainment of sustainable development goal
(4) in the public universities in Delta State?
3. What are the strategies for enhancing safety
and security status in the attainment of
sustainable development goal (4) in the
public universities in Delta State?
Hypotheses
1 There is no significant difference between
the mean scores of the responses of the
federal universities’ administrators and state
university administrators on the level of
safety and security facilities provision for the
attainment of sustainable development goal
(4) in the public universities in Delta State
2 There is no significant difference between
the mean scores of the responses of the
federal universities’ administrators and state
university administrators on the status of
security towards the attainment of
sustainable development goal (4) in the
public universities in Delta State
3 There is no significant difference between
the mean scores of the responses of the
federal universities’ administrators and state
university administrators on the strategies
for enhancing safety and security status in
the attainment of sustainable development
goal (4) in the public universities in Delta
State
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Review of Literature
The sustainable development goals are targeted in
2030 to eradicating poverty, eliminating hunger,
ensuring good health and well-being for all at all
ages, ensuring quality education, implementing
gender equality, advance clean water and sanitation,
grow reasonable and clean energy, fashion decent
work and economic growth, intensification of
industry, innovation, and infrastructure, reduce
inequality, mobilize sustainable cities and
communities, influence responsible consumption
and production, organize climate action, develop life
below water, advance life on land, ensure peace,
justice, and strong institutions and build
partnerships for the attainment of the goals. The
attainment of the SDGs is dependent to the extent
on which the fourth goal (quality education) is
attained. On the other hand, quality education is the
driving force to the accomplishment of all other
SDGs.
The 21st century universities require safe and
secured environment for their optimum operation
and goal attainment. Safety and security are sinequa-non and precondition for high-quality service
delivery in the universities. Afangideh in Obasi and
Asodike (2014) as cited by Igwe, Giweze and
Owugbute (2016) articulated that safety in the
school is any articulate plan designed for the
prevention of and response to threat of danger,
natural disasters, violent criminal acts and events
that expose the school teachers and students to illhealth and unsafe wellbeing. The need for a safe
and secured learning environment was recognized
by Maslow in Peretomode (2014) as cited by Igwe,
Giweze and Owugbute (2016) as those needs that
arises and dominate behaviour after physiological
needs which include, security, protection against
danger and accidents, threats, deprivation and
protection from physical and psychological harm,
economic disaster and the unexpected.
Safety in the university is a planned and
coordinated activity, action or measure established
by the university administrators to guaranteeing

Chimekwele, Kingsley & William-Yobo, Charity Barine

complete elimination or minimization of factors
likelihood of causing threat to lives, health and
general wellbeing of the entire school users. Security
on the other hand according to Nwobodo and
Ndebunu (2006) is a precaution taken to safe guard
an environment from an impeding danger or injury;
it is also a measure to prevent threat. Insecurity
could lead to precarious conditions and untimely
loss of lives and property. Security is aimed at
ensuring that human and material resources in the
school and all other school users are safe. Trump
(2010) in this regard opines that a place where there
is security is a place of safety. Tari (2004) notes that
the main aim of security is to ensure safety and
security of staff, students and visitors, protecting the
property and the asset of their university,
investigating and detecting crime, reducing
incidence of reported crimes and the apprehension
and prosecution of offenders.
Recent safety and security challenges in the
society and universities in particular have left so
many interminable rhetoric questions in the minds
of the well-meaning Nigerians on the status of safety
and security as to ensuring safe and secured
universities. Major and Aladunjoye (2016) are of the
view that universities’ authorities have incumbent
duty to protect lives and property by initiating
mechanisms that would enhance the prevention,
reduction, impact and control of risk factors
associated emergencies to ensure that the schools
are safe for personnel to give their best in service
delivery. Major and Epelle (2014) decried
educational institutions showing characteristics that
could be best described as unsafe and that there is
slow rate of response and inadequate preparedness
in dealing with threats and controlling associated
risks. Similarly, Rugar (2010) observes that the level
of emergency preparedness, prevention, mitigation
and awareness in many public schools are too poor.
Safety and security facilities should not only be
provided in sufficient quantity in the school, but
should be put into proper use to meet the present

and future safety and security challenges of the
universities.
The status of the universities is attracting
considerable level of attention as the level of
security seems to be deteriorating. Several
evidences abound where researchers tend to
conclude that the public universities are unsafe for
the universities’ users. Evidences of calendar
disruption in some institutions by the activities of
the insurgents and high rate of increase in crime and
cultism related activities seem to be justifiable proof
of the wide assertion. Enang (2019) in this
circumstance maintains that universities in recent
times have been infested with criminalities due to
unrestricted access. In the same vein, Ibrahim (2013)
posits that no educational institution in modern day
Nigeria is free from security challenges. Mensah,
Baafi, Arthur, Somuah, and Mprah (2019), state that
university campuses are no longer safe havens. In
line with this, Caleb (2013), also advances that
cultism has proved to be a major concern for even
existing security agencies on campuses.
The need to reposition the safety and
security status of the universities in the new normal
to meet the unprecedented safety and security
needs of the universities cannot be overstressed.
The security and safety challenges are climaxing and
taking more divers and dangerous approaches. In
line with the advance level safety and security
challenges, the universities’ administrators need be
very proactive and device high level strategies to
overcoming the overwhelming challenges. CharlesZalakoro, Osusu and Affen (2019) recommended
promoting proactive security to overcoming the
security and safety challenges in the universities.
They viewed proactive security to entails that crime
and social disorder are prevented from happening
before actions are taken to discover the would be
perpetrators. In the same vein, Beard (2010)
believed that an open and proactive approach to
identifying and mitigating risk is crucial in building a
safety culture in which members perceptions are
positive. Trump (2010) recommended placing
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cameras throughout the school buildings and
possibly video tape recorders that will allow
personnel to see films of any one within the area
that will be of great advantage to monitor the school
environment as a means of ensuring safe school
compound.
Nwobodo and Udebunu (2006)
recommended the use of computer assisted design
programme in 3-D that can map how many people
that are in a room or at a particular location.
Lawrence (2007) advised that school security has
changed, requiring well developed security and
safety plans as well as proper risk management,
together with well-articulated strategies and
procedures to protect schools from crime and
threats. In corroboration, Xaba (2015) is of the
opinion that universities have access control devices
to help prevent unauthorized access to the school
building, enables remotely control lockdown to
isolate safety incident and reduces personnel
requirements for monitoring.
Methodology
The study adopted descriptive survey design. The
population of study comprised 280 federal and state
universities administrators in Delta State which was
made up of Federal University of Petroleum
Resources, Efurun, Nigerian Maritan University,
Okerenkoko, Gbamaturu, Delta State and Delta
State University, Abraka. The categories of the
administrators include: Vice Chancellors, Pro Vice
Chancellors, Deputy Vice Chancellors, Bursars,

Registrars, Deputy Registrars, Liberians, Director of
Works, Deans of faculties, Departments Heads,
Provosts of Campuses and Professors. The sample
size of the study was made up of 168 principal
administrative staff of the federal and state
universities in Delta State, sixty-eight (68) from the
federal universities and one hundred (100) from the
state university which was drawn using stratified
random sampling technique in accordance with Taro
Yamane’s formula for determining minimum sample.
Appraisal of Safety and Security Status in the Public
Universities in Delta State Questionnaire
(ASSSPUDSQ) was the validated instrument used for
collection of data. The instrument consists of two (2)
segments (A and B). Segment A had the
demographic information while the variable items
are contained in Segment B. It was divided into
three (3) parts. The response style of the instrument
was designed on a modified 4-point Likert scale. The
face and content validity were determined by
experts in educational management and planning
and measurement and evaluation. Cronbach Alpha
method was used to determine the reliability and
yielded an aggregate reliability index of 0.75. Mean
and standard deviation were the statistical tool used
in answering the research questions. The criterion
mean was 2.50, the statement that falls below 2.50
was rejected while the ones equal to or above 2.50
was accepted. Z-test was used to test the null
hypotheses at 0.05 alpha level.

Research Question One
1. what is the level of safety and security facilities provision for the attainment of sustainable
development goal (4) in the public universities in Delta State?
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Table 1:

S/N

Mean scores and standard deviation analysis on the level of safety and security facilities
provision for the attainment of sustainable development goal (4) in the public universities in
Delta State?

Items: Level of safety and security facilities
provision for the attainment of sustainable
development goal (4) in the public
universities in Delta State

Federal
Universities
Administrators
(n=68)
SD

Rmk.

State Universities
Administrators
(n=100)

Rmk.

SD

1

Highly trained safety/security staff

1.94

1.03

LL

1.93

0.85

LL

2

Well-equipped armed personnel

1.91

0.92

LL

2.11

1.10

LL

3

Advanced metal detector

2.00

0.91

LL

2.24

1.06

LL

4

2.01

1.00

LL

2.28

1.03

LL

5

Unconventional sprinkler system for fire
outbreak
Advance crime dictator technology

1.97

1.08

LL

2.19

1.05

LL

6

Bulletproof vest for staff and students

1.88

1.16

LL

2.07

1.02

LL

7

Digital control room for crime control

2.00

0.78

LL

2.31

1.01

LL

8

Adequate emergency medical bag

1.76

0.90

LL

2.27

1.06

LL

9

Sufficient surveillance vehicles

1.68

0.84

LL

2.25

1.03

LL

10

State-of-the-art CCTV technology

1.93

1.10

LL

2.23

1.03

LL

1.91

0.97

2.19

1.02

Note:

= Mean, SD = Standard Deviation, LL = Low Level while Rmk = Remarks.

Scale: 1.00 – 1.59: Very Low Level, 1.60 – 2.49: Low Level, 2.50 – 3.39: High Level and 3.40 – 4.00: Very High
Level
Table 1 data illustrates the remarks of the federal and state universities’ administrators on the level of safety
and security facilities provision. The data shows that all the items from the respondents have mean scores
below the criterion mean of 2.50 indicating a low level of safety and security facilities provision for the
attainment of sustainable development goal (4) in the public universities in Delta State.
2

What is the status of security towards the attainment of sustainable development goal (4) in public
universities in Delta State?

Table 2:
S/N

Mean scores and standard deviation the status of security towards the attainment of
sustainable development goal (4) in the public universities in Delta State.

Items: Status of security towards the
attainment of sustainable development goal
(4) in the public universities in Delta State

Federal
Universities
Administrators
(n=68)
SD

Rmk.

State Universities
Administrators
(n=100)

Rmk.

SD

11

Free from security challenges

1.83

0.92

SD

2.21

1.00

SD

12

Free from harassment

2.03

1.04

SD

2.18

1.09

SD

13

Low level criminal activities

1.94

0.92

SD

2.22

0.98

SD

14

Completely safe for school users

2.01

0.88

SD

2.15

0.99

SD
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15

Students/staff are prone to hazards

2.66

1.12

SA

3.05

0.97

SA

16

Well prepared for emergency response

1.90

1.06

SD

2.16

1.02

SD

17

High level of crime rate

2.68

1.11

SA

2.96

1.06

SA

Grand Total

2.15

1.01

2.42

1.02

Note:

= Mean, SD = Standard Deviation, LL = Low Level while Rmk = Remarks.

The scale for Table 1 applies
Data on table 2 shows that the remarks of the respondents on items 11 to 14 and item 16 have mean scores
below the criterion mean of 2.50. This is an indication that the status of security towards the attainment of
sustainable development goal (4) in the public universities in Delta State is not free from security challenges.
The table also indicated that the responses of the respondents on item 15 and 17 have the mean scores above
the criterion mean of 2.50 indicating that students and staff are prone to hazards and that there is high level
of crime in the public universities in Delta States.
3

What are the strategies for enhancing safety and security status in the attainment of sustainable
development goal (4) in public universities in Delta State?

Table 3:

S/N

18
19
20
21
22
23
24
25
26
Note:

Mean scores and standard deviation of the strategies for enhancing safety and security
status in the attainment of sustainable development goal (4) in the public universities in
Delta State.
Items: Strategies to enhancing safety and Federal
Rmk.
State Universities Rmk.
security status in the attainment of
Universities
Administrators
sustainable development goal (4) in the
Administrators
(n=100)
public universities in Delta State
(n=68)
SD
SD
Stimulation of proactive security strategy
Advance surveillance technology strategy
High level weapon detector strategy
Training/retraining of safety/security staff
Partnership with host communities and
security agencies
Adequate
fund
mobilization
for
procurement of safety/security facilities
Use of computer assisted programme
technology
Safety and security plan strategy
Emergency notification system

2.69
3.01
3.01
2.97
2.60

1.12
1.04
1.08
0.99
1.10

SA
SA
SA
SA
SA

3.00
2.95
3.09
3.03
3.05

0.74
1.02
0.98
1.00
0.91

SA
SA
SA
SA
SA

2.68

1.12

SA

2.98

0.75

SA

2.60

1.29

SA

2.65

1.28

SA

2.72
2.67

1.26
1.08

SA
SA

2.75
3.09

0.99
1.01

SA
SA

Grand Total

2.77

1.12

2.95

0.96

= Mean, SD = Standard Deviation, LL = Low Level while Rmk = Remarks.

The scale for Table 1 applies
Table 3 shows that the respondents’ remarks of all the items have the mean scores above the 2.50 criterion
mean indicating that all of the items constituted the strategies that could be used for enhancing safety and
security status in the attainment of sustainable development goal (4) in the public universities in Delta State.
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Test of Hypotheses
Hypothesis One: There is no significant difference between the mean scores of the responses of the federal
universities’ administrators and state university administrators on the level of safety and security facilities
provision for the attainment of sustainable development goal (4) in the public universities in Delta State.
Table 4: Summary of z-test analysis on the difference between mean scores of the responses of federal
universities administrators and State university administrators on the level of safety and security
facilities provision for the attainment of sustainable development goal (4) in public universities in
Delta State
Universities
Administrators in Delta
State

N

X

SD

Federal

68

1.91

0.97

Df.

Alpha
Level

z-cal.

0.05

State
100

2.19

Decision

1.96

Not Significantly
different (Ho1 failed
to be rejected)

-1.64

166

1.02

z-cri.

Table 4 presented the summary of the mean scores, standard deviation and z-test analysis of the difference
between the federal universities’ administrators and state university administrators. From the table, the
calculated z value stood at -1.64 while the z-critical value was 1.96 with 166 degrees of freedom at 0.05 alpha
level. Since the calculated z-test value of -1.64 is less than the critical z-value of 1.96, the null hypothesis that
states that there is no significant difference between the mean scores of the responses of the federal
universities administrators and state university administrators on the level of safety and security facilities
provision for the attainment of sustainable development goal (4) in public universities in Delta State, was
failed to be rejected.
Hypothesis Two: There is no significant difference between the mean scores of the responses of the federal
universities’ administrators and state university administrators on the status of security towards the
attainment of sustainable development goal (4) in the public universities in Delta State
Table 5: Summary of z-test analysis of the difference between mean scores of the responses of federal
universities administrators and State university administrators on the status of security towards the
attainment of sustainable development goal (4) in public universities in Delta State.
Universities administrators in
Delta State

N

X

SD

Federal

68

2.15

1.01

Df

166

State
100

2.42

1.02

Alpha
Level

0.05

z-cal.

-1.53

z-cri.

1.96

Decision
Not Significantly
different (Ho2
failed to be
rejected)

Table 5 presented the summary of the mean scores, standard deviation and z-test analysis of the difference
between the federal universities’ administrators and state university administrators on the status of security
towards the attainment of sustainable development goal (4) in the public universities in Delta State. From the
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table, the calculated z value stood at -1.53 while the z-critical value was 1.96 with 166 degrees of freedom at
0.05 alpha level. Since the calculated z-test value of -1.53 is less than the critical z-value of 1.96 the null
hypothesis that states that there is no significant difference between the mean scores of the responses of the
federal universities administrators and state university administrators on the status of security towards the
attainment of sustainable development goal (4) in the public universities in Delta State, was failed to be
rejected.
Hypothesis Three: There is no significant difference between the mean scores of the responses of the federal
universities’ administrators and state university administrators on the strategies for enhancing safety and
security status in the attainment of sustainable development goal (4) in the public universities in Delta State.
Table 6: Summary of z-test analysis of the difference between means scores of the responses of federal
universities administrators and State university administrators on the strategies for enhancing safety and
security facilities status for the attainment of sustainable development goal (4) in the public universities in
Delta State.
Universities Administrators in
Delta State

N

X

SD

Federal

68

2.77

1.12

State

100

2.95

0.96

Table 6 shows the summary of the mean scores,
standard deviation and z-test analysis of the
difference between the federal universities’
administrators and state university administrators
on the status of security towards the attainment of
sustainable development goal (4) in the public
universities in Delta State. The calculated z value
stood at -0.92 as seen from the table, while the zcritical value stood at 1.96 with 166 degrees of
freedom at 0.05 alpha level. Since the critical z-value
of 1.96 is far higher than the calculated z-test value
of -0.92, the null hypothesis which states that there
is no significant difference between the mean scores
of the responses of the federal universities
administrators and state university administrators
on the strategies of enhancing safety and security
status in the attainment of sustainable development
goal (4) in public universities in Delta State, was
failed to be rejected.
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Df.

166

Alpha
Level
0.05

z-cal.

-0.92

z-cri.

Decision

1.96

Not Significantly
different (Accept
Ho)

Discussion of findings
The study revealed that highly trained
safety/security
staff,
well-equipped
armed
personnel,
advanced
metal
detector,
unconventional sprinkler system for fire outbreak,
advance crime dictator technology, bulletproof vest
for staff and students, digital control room for crime
control, adequate emergency medical bag, sufficient
surveillance
vehicles,
state-of-the-art
CCTV
technology are provided to a low level in the school.
The findings compliment the finding of Rugar (2010)
who revealed that the level of emergency
preparedness,
preparation,
mitigation
and
awareness in many public schools are too poor. The
result is also in line with Shannon (2006) who
established in an investigation that the governing
body of the schools investigated was not trained in
fund raising, maintenance of the school buildings
and grounds so that they remain safe for learners
and educators. The findings equally agree with the
study of Moronkola (2003) which revealed that
learners face various types of potential hazards in
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their school compounds due to poor provision of
safety and health facilities.
On the status of the school security, the
study established that no university is free from
security challenges, prone to harassment, high level
criminal activities, not completely safe for school
users, students/staff are prone to hazards, not well
prepared for emergency response and prevalent of
high level of crime rate. The findings are in tandem
with Ibrahim (2013) who concluded that no
educational institution in modern day Nigeria is free
from security challenges. The findings also
corroborated Mensah, Baafi, Arthur, Somuah, and
Mprah (2019), that university campuses are no
longer safe havens. In line with this result, Caleb
(2013), also posited that cultism has proved to be a
major concern for even existing security agencies on
campuses.
The study in the same vein revealed the
following as strategies for safety/security
enhancement in the universalities: stimulation of
proactive security, advance surveillance technology,
high level weapon detector, training/retraining of
safety/security staff, partnerships with host
communities and security agencies, adequate fund
mobilization for procurement of safety/security
facilities, use of computer assisted programme
technology, safety and security plan and emergency
notification system. The result is in consonant with
the assertion of Beard (2010) that an open and
proactive approach to identifying and mitigating risk
is crucial in building a safety culture in which
members perceptions are positive. Trump (2010) in
line with the findings recommended placing cameras
throughout the school buildings and possibly video
tape recorders that will allow personnel to see films
of any one within the area that will be of great
advantage to monitor the school environment as a
means of ensuring safe school compound.
Furthermore, Nwobodo and Udebunu (2006)
recommended the use of computer assisted design
programme in 3-D that can map how many people
that are in a room or at a particular location.

Conclusion
Based on the findings, the study concluded that
there are magnitude of safety/security needs and
challenges in the public universities in Delta State
due to poor provision of safety/security state-of-theart facilities, as such the university community
(students, teaching, non-teaching and other school
users are likely to be susceptible to danger.
Recommendations
1 The government should be more committed to
ensuring the safety/security of the university
community by increasing subvention to the
universities and provision in sufficient quantity
of the required safety and security facilities to
ensuring that human and material resources
and the entire school users are safe, secured
and free from harm and at-risk related
behaviours in the school.
2 The school management should as a matter of
urgency partner with other security agencies
most especially from the host communities that
understand the terrine of the school location
for the provision of safety and security to the
school environment.
3
Public-private partnerships are advocated for
in the provision of high level surveillance
technology to guarantee the safety and security
of all the school users.
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Abstract
There was suspension of onsite teaching and learning activities in Nigeria during the coronavirus
pandemic lockdown in 2020 despite the existing modern days competition between countries
around world and their show of superiority in modern science and knowledge, and ultimately the
scientific effort and technology that generates creative and innovative human resources as the
main factor for national growth and development. Creativity is the process of brainstorming and
examining the knowledge and thoughts of people in order come up with wide activities needed
for the benefit of one or all in a society. It can be nurtured and enhanced through the use of
deliberate teaching tools, techniques and strategies in strict compliance with the POSTCOVID 19
rules and regulations. Creativity has brought about innovation and inventions as a result of
effective balance of searching to find old ideas and imaging to invent new ideas so as to combine
the best of old and new ideas. Creativity is a drive that directs people toward realizing their
fullest potentials and also leads to self-actualization which results in enjoyment and stimulation
of everyday activities. Creativity and Innovation involves the development of behaviors, values,
languages, institutions, and physical structures which results in the transformation of the
university system and the society at large. The main aim of the paper is to find the gap of
knowledge in the role of creativity and innovation in the university system and how it can be
effectively applied in the educational system in order to provides direction for achieving effective
teaching and learning in the university system and its formation in the new normal.
Key words creativity, inventions, innovation, transformation, new normal
Introduction
The goal of higher education in Nigeria is the
production, distribution, and consumption of
knowledge, through teaching, research, and
community engagement such that it becomes a
major tool for the transformation of individuals and
the nation at large. This can only be achieved only if
there is access and equity to higher education for

the total development of potential entrants. In order
to achieve these goals, Nigerian government
through the ministry of education had created
policies and programs stating that educational
activities shall be learner-centered, activity-based,
experiential and technology-supported. As novel as
the goals and the implementation policies were, the
Nigerian educational system was only prepared for
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the conventional education system which is learning
on site. This was evident in the 2020 education
lockdown due to the coronavirus pandemic (COVID19), thereby leading to the suspension of all on site
educational activities for more than 120 days which
commenced on 23rd of March, 2020 in order to
prevent the spread of the virus.
Importantly, not only did the closure of
higher institutions affected about 8 million higher
institution students throughout the country, all the
planned academic activities were not completed as
scheduled. To cushion the effect at the interim,
various stakeholders ranging from government,
educational
instructors,
parents,
guardian
educational service providers adopted impromptu
measures such as Radio/TV, WhatsApp-based
learning, creation of google classrooms, creation of
zoom classrooms and other learning management
system media to engage students at home. It is
important to note that these measures were
deployed as emergency learning approach by
instructors and non-instructional system designers
who were not fully trained to handle the use of
Information and communication Technological
gadgets, thereby, making instruction largely semistructured. These semi-structured learning materials
hampered effective teaching and learning process
and a such impeded the transformation process of
producing creative and innovative higher institution
graduates.
It is important to emphasize that as school
resumed for the new normal, school structure,
lesson scheduling, class arrangement, staffing,
adoption of classroom technologies and fit-in
technologies, and a host of other educational
activities were required to change, so as to conform
with the new COVID-19 educational regulations. This
new system by implication will bring a
transformation in the teaching and learning process.
A paradigm shifts on curriculum, designing learning
contents and resources and the types of
technologies to be adopted into teaching and
learning especially in the higher institution of
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learning will definitely bring about this expected
transformation. Also, higher institutions will be
forced to rely more heavily on e-learning solutions
for academic and administrative tasks. Thus, there
arises a need for the blending of e-learning solutions
which includes the use of internet based teaching
and technological gadgets as well as regular
classroom contact when necessary
The essence of this transformation is to
combine the use of technological gadgets, e-learning
techniques and onsite or contact teaching and
learning to analyze, develop, and evaluate learning
contents, resources, and technologies with
consideration on education and educational
technology theories and principles to achieve
desired learning outcome and educational goals of
producing graduates who are innovative and
creative at the end of their learning period. The new
normal era in Nigerian higher institution of learning
can only be smooth if there is a transformation in
the conventional classroom teaching and learning to
a blend in the use of e-learning teaching techniques
and subsequent transition for schools, teachers and
students in the educational system to be able to
meet up with into the new normal educational
system.
Education and Higher Education
Education is seen as a proxy to the growth and
development of a nation. The institutions of higher
learning have become one of the most patronized by
parents because education is seen as a tool for
growth and development for both the individual and
the society. Higher Education is seen as an optional,
formal education with a plethora of specialised
fields undertaken by potential entrants after
completing secondary education. Formerly, higher
education meant undergoing academic study in the
university, but in the present days, it also includes
professional or advanced vocational training at
university-like institutions, colleges or professional
schools attached to universities (Jones 2013. The
World Bank (2013), stated that institutions in higher
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education consist of private and public universities,
colleges of education, technical training institutes,
community colleges, nursing schools, teacher
training institutions, research laboratories, and
distance learning centres.
The main role of Higher Education is the
production, distribution, and consumption of
knowledge, through teaching, research, and
community engagement. The knowledge generated,
it’s beneficiaries, and its use have evolved over time.
Scholars continue to highlight the importance of
higher education for economic success and
discussions about its aim have become more
advanced and subtly redefined to include the role it
can play in building an inclusive and diverse
knowledge society. Jackson, Oliver, Shaw and
Wisdom, (2007) believed that an ‘academic
revolution’ had taken place in some key areas in
higher education in the last five decades involving
significant and complex changes which has impacted
in the global trends in higher education. These
trends in these as include:
Knowledge Economy: The increased importance of
knowledge economy has provided a great potential
for countries to strengthen their economic and
social development. Governments have come to
realise the importance of knowledge in terms of
provision and its use gotten from higher education
as the key driver of growth and development
needed in crafting new technology and creating a
skilled population that can use this knowledge to
advance further knowledge, innovation and
creativity. It has been observed over time that there
is a knowledge divide between Middle Developed
Countries who are currently generating most of this
knowledge, and Less Developed Countries, many of
which are failing to tap into the vast and growing
stock of knowledge because of their limited
awareness, poor economic incentive regimes, larger
informal sector, weak institutions especially Higher
Institution of Learning, and a lack of ICT that can
facilitate
the
effective
communication,

dissemination and processing of information. The
World Bank Institute (WBI) in 2009 defined the
knowledge economy as consisting of four pillars,
which if strengthened can result in growth and
development (Kangyang and Ochigbo, 2017). They
are:


Business
Environment:
A
business
environment is an economic and
institutional regime that provides incentives
for the efficient creation, dissemination, and
use of existing knowledge



Education and Skills: An educated and
skilled population that can create and use
knowledge as individuals in the society



Innovation System: Firms, research centers,
universities,
consultants,
and
other
organizations that can tap into the growing
stock of global knowledge and assimilate
and adapt it to local needs and use to create
relevant new knowledge



Information
and
Communication
Infrastructure: This can facilitate the
effective communication, dissemination,
and processing of information.

Globalisation and Internationalisation: while
globalization are societal, political, economic, and
religious forces that pushes higher education
towards
international
involvement,
internationalisation includes the policies and
acceptable practices undertaken by academic
institutions to cope with the current global academic
environment. One of the most visible aspects of this
trend is increased student mobility with many
students choosing to study outside their country
especially in the less developed countries of the
world. International students have become big
business in some developed countries around the
world.
Massification: Globally, there has been an
incomparable increase in Higher Education
enrolment in the past 50 years. This is as a result of
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the government of different nations that felt the
need for more university graduates to allow them to
remain competitive in the expanding global
knowledge economy, and also from, individuals
around the world have insisted on access to Higher
Education in order to improve their own social
mobility, (Kangyang and Ochigbo 2017).
Creativity and Innovation in Higher Education
Mohammadi (2020) defined creativity as the ability
to generate new and innovative ideas, theories,
insights, or phenomena and to reconstruct them in
science and other fields that are valued scientifically,
aesthetically, technologically, and socially,” Kampylis
and Berki (2014, p. 6) defined creative thinking as
the process that enables students to apply their
imagination to generating ideas, questions and
hypotheses, experimenting with alternatives and to
evaluating their own and their peers’ ideas, final
products and processes.’ Creativity is the process of
brainstorming and examining the knowledge and
thoughts of people in order come up with a wide
actions and activities to the benefit both individual
and society (Kangyan and Ochigbo 2017). It can be
nurtured and enhanced through the use of
deliberate teaching tools, techniques and strategies.
Creativity has brought about innovation and
inventions as a result of effective balance of
searching to find old ideas and imaging to invent
new ideas so as to combine the best of old and new
ideas. Creativity is a drive that directs people toward
realizing their fullest potentials and it could lead to
self-actualization which results in enjoyment and
stimulation of everyday activities. Creativity is an
effective resource that is exhibited in various people
within the society.
Creativity is the process of brainstorming
and editing one’s thoughts to produce a wide series
actions and activities that would benefit one or all in
a society. This requires that the methods and
material should be creatively woven together to
generate desirable situation to produce the relevant
actions. One useful principle of creativity is to aim
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for an effective balance of searching to find old ideas
and imaging to invent new ideas so as to combine
the best of old and new ideas. It also shares useful
perspectives on guided generation with a creative
generation of ideas stimulated and guided by critical
evaluation and free invention, search for “invent” to
find creative-and-critical invention of ideas.
Creativity drives people toward realizing their fullest
potentials. This leads to self-actualization, and selfactualized people are accurate in their selfperceptions and are able to find rich sources of
enjoyment and stimulation in their everyday
activities, (James and Lubasa, 2012:185). Creativity
can arise from a combination of conscious thinking
and the unconscious thinking that occurs during a
non-working period of incubation. During this
period, man’s thinking is wide and developing the
thoughts becomes intense. So if these thoughts go
into action, it brings out perfect products for nation
building. Creativity is the kind of thinking that leads
to new insights, novels approaches, fresh
perspectives, and new ways of understanding and
conceiving of things. The productions of creative
thought include some obvious things like music,
poetry, dance, dramatic literature, inventions and
technical innovations. There are obvious examples
as well, such as ways of conceiving of relationships
that challenge presuppositions and lead one to see
the world in imaginative and different ways.
The World Declaration on Higher Education
promotes several important principles regarding
creativity in higher education:
 Creativity should be used to integrate
local/indigenous knowledge with advanced
scientific knowledge,
 Curricula, teaching-learning and research should
be organised in such a way as to continually
foster creative thinking at every grade level, and
 Creative thinking and critical thinking should
enhance and complement each other.
Creativity scholars have identified three key
characteristics of creativity:

Patricia N. Ugbode & Taiwo Ebenezer Adeleke



It is domain, field and individual specific – the
domain (the academic discipline) includes the
knowledge/symbols/rules, the field includes the
experts/gatekeepers of the domain, and the
individuals are the source of the novel idea,
 It is process- and outcome-oriented, and
 It is embedded within the culture – the specific
disciplinary culture as well as the broader socioculture (Wechsler 2002).
Creativity can change its domain in some meaningful
way and result in an innovation in wider society.
Within this context, creativity can be defined as: the
creation of novel, original knowledge that changes a
domain and is recognised as such by the domain’s
experts. Therefore, based on this definition, it
follows that one must first master the domain in
order to build a deep and fertile foundation from
which original ideas can grow Wisdom, (2007).
Creative learning is important because jobs that do
not require some form of creativity are more likely
to be outsourced or automated. Creative industries
contribute significantly to gross economic output
and that contribution is likely to increase in the
future. Creative learning is not only an important
factor in addressing the complexities of socioeconomic issues (employment, innovation and
economic growth) but it also provides a catalyst in
bringing about the emergence of global knowledge
in the society while adhering to the stipulated
postcovid 19 regulations
The relevance of creativity to society is
unquestionable. As pointed out by Alencar, and
Fleith, (2014). the future prosperity of countries
increasingly depends on their ability to innovate,
transform ideas into new products and services,
develop new technologies and forms of production,
introduce products and services in new markets and,
in the global context, address the numerous
challenges in the areas of health, education, and
work.
Innovation is searching for better ways of
doing something and new ways to look at problems.

Beghetto (2010) asserts innovation in the context of
developing countries thus needs to be understood in
a broad way: it consists of the design, development,
and diffusion of a technology (or a practice) which is
new for the society concerned. Many developing
countries have a long way to go before they can
start creating new technologies. However, they can
also focus on creating an innovation culture within
higher institutions of learning. Innovation in higher
education is about how you can use technology to
empower students to become innovative lifelong
learners who are agents of change. Innovation in
education encourages teachers and students to
explore, research and use all the tools to uncover
something new. It involves a different way of looking
at problems and solving them. The thinking process
that goes into it will help students develop their
creativity and their problem solving skills.an
innovation culture for developing countries must be
understood as the building of a technical culture and
a system of incentives that support the adoption
and, subsequently the adaptation, of existing (often
foreign) technologies (Utz 2006). Several studies
have shown that developing countries reap far
greater dividends by simply accessing and adopting
existing technologies than inventing new ones
The innovation process can be broken down
into three key steps, which generally follow the
process of development of the country concerned:
local adoption of existing technologies, adaptation
of existing technologies to the local context and
their use for the development of competitive
industries and development of new technologies in
the country
Nigeria is at the “factor-driven” stage of
development, according to Michael Porter’s stages
of national competitive development(World bank
2010). Developing countries at this stage tend to
rely mainly on things such as natural resources and
unskilled labor, while seeking to move to the
“investment driven” stage, where the transfer of
technology and investment in human and physical
capital allows them to prepare the ground for the

65

The Role of Creativity and Innovation in the…

“innovation” stage—the knowledge-driven economy
Nigeria needs to strengthen collaboration between
universities and the private sector so that a culture
of making students innovative and creative through
hands on experience lead to knowledge
dissemination and transfer to the real sector of the
economy (Wijensinha 2008). Creativity also
produces actionable ideas, new concepts, new
designs and new opportunities while innovation
adds values to the new products (Olatoye,
Akintunde &Ogunsanya, 2010). Creativity and
innovation are main sources of development leading
to both: wealth generation and job creation. While
creativity produces knowledge, innovation makes
practical utilization of it to provide value. Dutta 2012
defines an innovation is the implementation of a
new or significantly improved product (good or
service), a process, a marketing method, or a new
organizational method, in business practices,
workplace organization, or external relations”
Role of Creativity and Innovation in the University
System
The importance of higher education in the role of
producing innovative and creative individuals in
world development cannot be over emphasized. The
Association of American Universities summarized
the roles of creativity and innovation in higher
education on society in eight main benefits, which
include: increased innovation; stronger economy;
higher employment; better health; enhanced rule of
law; encouraged voluntarism; enriched cultural life;
and supported global understanding (AAU online,
2008).
The awareness of the relevance of creativity
has led governments of several countries to create
educational initiatives with the purpose of
promoting a debate and an implementation of
educational policies aimed at the development of
students' creative abilities.
Increasing innovation and creativity, through
research and through graduates working in different
fields, transforms knowledge from classrooms, labs,
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papers and books to real life products and services
that provide value. The resulting live knowledge
supports wealth generation and enhances job
creation leading to enhanced economic and social
development (Alfantookh, 2011).Creativity and
Innovation involves the development of behaviors,
values, languages, institutions, and physical
structures which results in the transformation of the
university system and the society at large. Creativity
and innovation is the essence of teaching and
learning including in the social sciences discipline.
Challenges Faced in building a Creative and
Innovative Culture in the Higher Institutions in the
new normal in Nigeria
Jackson (2007) emphasizes that higher education
needs to take into account the important role of
creativity and innovation in the process of preparing
young people for the uncertain and complex world
of work, which requires employees to be able to
make use of their creative abilities. Jackson (2006),
as well as Alencar and Fleith (2010), Jackson, Oliver,
Shaw, and Wisdom (2007), and Romo (2012), call
attention to the essential role of creativity and
innovation in the knowledge society. For these
reasons, university faculty should promote
conditions, including strategies, approaches,
methods, and instruction addressing the
development of students' creative ability.
Despite the recognition of the benefits of
creativity for individuals and their personal
achievement as well as for society, with the
exception of isolated initiatives in some countries,
the development of creativity is not a priority in
education. Creative abilities are often repressed not
only in elementary and secondary education
(Alencar, 2007; Bermejo, Ruiz, Prieto, Ferrándiz, &
Sainz, 2015; Pfeiffer & Wechsler, 2013; Renzulli,
2005; Runco, 2004), but also in higher education
(Alencar & Fleith, 2010; Cropley, 2005; Gibson,
2010; Hosseini, 2011; Nakano & Wechsler, 2006;
Wechsler & Nakano, 2011). Empirical evidence
suggests that the creativity of the individual declines
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with increasing years of formal education, with
various authors underscoring limited opportunities
and even the discouragement and punishment of
the expression of creativity in higher education
(Alencar & Fleith, 2009; Castanho, 2000;
Csikszentmihalyi, 2007; Wechsler, 2001, 2002).
Obstacles to the promotion of creativity in
higher education were investigated by Fryer (2007),
Alencar and Fleith (2010), and Lima and Alencar
(2014). Fryer (2007), analyzed the answers of 90
teachers to an email questionnaire and noted that
excessive work load, not enough time to prepare
lessons, large class sizes, insufficient time for contact
with students, and inadequate resources were
factors considered by the participants of the study
as elements that restrict the expression of creativity
in higher education
Other notable challenges facing institutions
of higher learning in creating an innovative and
creative environment for teaching and learning in
the light of the new normal in the education sector
in Nigeria include: Lack of funds channeled towards
provision of infrastructures and other amenities
required for promoting teaching and learning as well
as adhering to the postcovid 19 regulations, erratic
power supply, lack of internet network and unstable
internet network, lack of facilities, inadequate ICT
unit, lack of training and lack of incentives.
Conclusion
The central theme in this paper is the Role of
Creativity and Innovation in the Transformation of
Higher Education in the New Normal. Higher
Education as a tool in the transformation of
Graduates, with emphasis on the role of universities
in the production of innovative and creative
ambassadors as catalyst of change. The paper
attempts at exposing the gap of knowledge in
effective teaching and learning at enhancing and
nurturing a creative and innovative learning
environment for students. It also discusses the
challenges confronting universities in their desire to
meet the onerous responsibilities expected of them

by government, parents and society while adhering
strictly to the postcovid 19 regulations. It is worthy
to note that, higher education should be better
planned and controlled by quality so that an
innovative and creative atmosphere can always be
felt in the school students in take and lecturers.
Emphasis should be more in the use of e-learning
materials academic study and the use of ICT gadgets
and educational resources in the new wake of the
new normal or Post COVID regulations in learning.
These are areas of great need for a country like
Nigeria so that we can gradually move from being
less developed country who depends on only
available raw materials and human resource.
Emphasis should also be in the acquisition of
knowledge and skills displayed by innovative and
creative graduates with workable inventions in the
areas of agriculture, mining, building, construction,
manufacturing, industrialization, health, education
among others. There is no doubt that if the
university authorities could overcome the burden of
poor innovation and creativity among instructors
and students that seem to have held her captive,
then the road to genuine transformation and
development of higher institutions and the society
at large is indeed much brighter. Then the
universities’ role of training of qualified
professionals who are creative and innovative,
inculcating, right attitude, norms and values as well
as developing human and social capacity, which are
the bedrock of societal and economic development
will greatly be affected. Unless the issue of quality of
Nigerian educational system in general and higher
education in particular in creating an innovative and
creative learning environment is addressed, the
socioeconomic transformation of Nigeria is yet to be
out of the woods. Conclusively therefore, the
continuous relevance of the university system is
hinged on its ability to carry out its responsibility to
society; only then can the continuous existence and
relevance of the universities be appreciated by
society.
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To facilitate the nurturing of creativity and
innovation among students in higher education, it is
necessary the promotion of an institutional culture
that gives greater value to creativity and its
expression is not being restricted to only the
traditional forms of academic development. For
creativity and innovation to be taught and displayed
among higher education students in the post covid
19 regulations, the following should be considered
in the classroom climate, the incentive to new ideas,
climate for expression of ideas, assessment and
teaching methodology and interest for student's
Learning
Wisdom (2007) discusses the need for a
cultural change in higher education, including as one
of its elements "to help teachers understand and
enhance their own creative and innovative skills and
also to recognize this as an integral part of their
professionalism as well as ensuring an institutional
climate that encourages reflection and the personal
development of both teachers and students. Other
proposed strategies to help university faculty
establish conditions for the flourishing of creativity
and innovation in higher education classrooms in
the new normal, Wisdom (2007) suggests, among
others, the following strategies having sufficient
time and space in the curriculum to allow students
to develop their creative and innovative skills,
having sufficiently varied and diverse working
situations to enable all students to be creative and
innovative, allowing students, the freedom to work
in new and interesting ways, challenging students
with real, demanding and exciting work, designing
assessment that allows for outcomes that are not
narrowly pre-determined, fostering a departmental
climate that encourages reflection and personal
development for both staff and students continuing
academic debate within the discipline, and dialogue
with the various stakeholders, about the nature of
the subject and the role of creativity and innovation
within it, Other suggestions for promoting creativity
and innovation in the new normal outlined by
authors, such as Alencar and Fleith, (2009), Cropley
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(2005, 2006), Fleith (2007), Martínez (2002),
McCluskey (2013), and Wechsler (2001) Adeniji
(2020) are; taking into account the students'
previous knowledge, reserving time for dialogue,
listening to students with respect, helping the
students to get rid of emotional blocks, like fear of
making mistakes and the fear of being criticized and
encouraging students to pursue topics that interest
them most. Diversifying the teaching strategies used
in the classroom, exposing students only to
constructive criticism, encouraging students to
express new ideas, asking provocative questions
maintaining a positive relationship with students,
promoting a psychologically safe environment, in
which students are not afraid to expose themselves,
understanding individual differences concerning
behaviors and problem solving skills.
Recommendations
Based on the findings from related literatures
reviewed the research was able to recommended
that;
 There should be adequate preparation of staff
and students to improve their literacy level in
ICT.
 Mandatory ICT or computer programme that
should be organised for students and staff to
reappraised and make ICT skills more practical.
Specifically, lecturers who are 50 years and
above should be given intensive and thorough
training in the use of ICT tools for online
teaching.
 The universities should be given adequate
funding from Government and their proprietors
to enable them provide the needed facilities,
logistics and technical support required by ICT
projects.
 Deliberate and sustained approaches should be
taken to address ICT staffing. This includes
strategies for retention of ICT staff. Such
strategies may include offering ICT training
opportunities with pay package.
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